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ABSTRACT
The pu rpose o f  t h i s  stu d y  was t o  compare p e r c e iv e d  
s t r e s s o r s  o f  s e l e c t e d  secon dary  v o c a t io n a l  t e a c h e r s  by t h e i r  
dom inant mind s t y l e s .  The o b j e c t iv e s  o f  t h i s  s tu d y  w ere to :
(1) d e s c r ib e  secon dary  v o c a t io n a l  a g r ic u l t u r e ,  home 
econ om ics and tr a d e  and in d u s tr y  te a c h e r s  in  L o u is ia n a  u s in g  
s e l e c t e d  dem ographic v a r ia b le s ;  (2) id e n t i f y  th e  dom inant 
mind s t y l e s  o f  secon d ary  v o c a t io n a l  a g r ic u ltu r e ,  home 
eco n o m ics, and tr a d e  and in d u s tr y  te a c h e r s ;  (3) id e n t i f y  
p e r c e iv e d  s c h o o l - r e la t e d  s t r e s s o r s  o f  secon dary  v o c a t io n a l  
a g r ic u l t u r e ,  home econ om ics, and tr a d e  and in d u s tr y  
t e a c h e r s ;  and (4) compare p e r c e iv e d  s c h o o l - r e la t e d  s t r e s s o r s  
o f  secon d ary  v o c a t io n a l  a g r ic u ltu r e ,  home econom ics and 
tr a d e  and in d u s tr y  te a c h e r s .
A q u e s t io n n a ir e  was m a iled  t o  a p r o p o r t io n a l,  
s t r a t i f i e d ,  random sam ple o f  429 L o u is ia n a  v o c a t io n a l  
t e a c h e r s .  The in stru m en t c o n s is t e d  o f  two p a r ts :  (1) A 
r e se a r c h e r -d e s ig n e d  q u e s t io n n a ir e  d eve lop ed  t o  m easure p e r ­
c e iv e d  s c h o o l - r e la t e d  s t r e s s  and s e le c t e d  dem ographic  
c h a r a c t e r i s t i c s ;  and (2) th e  G regorc S t y le  D e lin e a to r :  
R esearch  E d it io n , a s e l f - a n a l y s i s  t o o l  fo r  id e n t i f y in g  
dom inant mind s t y l e s .
A lm ost tw o -th ir d s  o f  th e  t o t a l  group and subgroups were 
i d e n t i f i e d  a s  h av in g  C oncrete S e q u e n tia l dom inant mind 
s t y l e s .  No s t r e s s o r  fo r  t o t a l  group and subgroups was r a te d
x
in  th e  s e v e r e  range o f  s t r e s s ;  how ever, th e  m a jo r ity  o f  
item s w ere p e r c e iv e d  t o  be in  th e  m oderate s t r e s s  ran ge . 
V o c a tio n a l t e a c h e r s  p e r c e iv e d  "Student apathy" t o  b e  th e  
m ost s t r e s s f u l  ite m , w h ile  " I n te r a c t in g  w ith  s tu d e n ts  o u t­
s id e  th e  te a c h in g  environm ent" was p e r c e iv e d  a s  th e  item  
c r e a t in g  th e  l e a s t  s t r e s s .  R esponding v o c a t io n a l  te a c h e r s  in  
L o u is ia n a  w ith  v a r io u s  dom inant mind s t y l e s  had s im i la r  p er ­
c e p t io n s  r e g a r d in g  d eg ree  o f  s t r e s s .
Recom mendations in c lu d e d : (1) T eacher e d u c a to r s  sh o u ld  
in c r e a s e  th e  em phasis on s tu d e n t  m o t iv a t io n a l  te c h n iq u e s  and 
s t r a t e g i e s  in  te a c h e r  e d u c a tio n  program s; (2) L oca l sc h o o l  
sy stem s and S t a t e  D epartm ents o f  E d u cation  sh o u ld  p r o v id e  
i n s e r v ic e  a c t i v i t i e s  w hich fo c u s  on th e  developm ent and ap­
p l i c a t i o n  o f  c o p in g  s t r a t e g i e s  and te c h n iq u e s  f o r  d e a lin g  
w ith  s t r e s s ;  and (3) More r e se a r c h  i s  needed  t o  in v e s t ig a t e  
th e  a s s o c ia t io n  betw een  dom inant mind s t y l e  and a s p e c t s  o f  
c a r e e r  s u c c e s s /c a r e e r  c h o ic e .
xi
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CHAPTER I  
INTRODUCTION
Research conducted during recent years has produced a growing 
body o f evidence th at occupational stress adversely a ffe c ts  the 
p r o d u ctiv ity , performance, job s a t is fa c t io n , and h e a lth  o f  
professionals (Connolly and Sanders, 1986; Harrison and Burnett, 
1986; A rsenault and Dolan, 1983; McIntyre, 1983; Gmelch, 1983; 
F oster , 1982; P h i l l ip s  and Lee, 1980; Howard, Cunningham, and 
Rechnitzer, 1978; Swent and Qonelch, 1977; and Burke, 1971). Cooper 
and Marshall (1976) found that individuals in  professions requiring 
interaction with other people are more vulnerable to  occupational 
stress  than workers in  product-oriented in stitu tio n s. This finding  
i s  v er ified  by studies o f  p o lice  (Davidson and Veno, 1980; Kroes and 
Hurrell, 1975), school administrators (Tung and Koch, 1980; Gtaelch,
1977), faculty in  in stitu tio n s o f  higher education (Gtaelch, 1983), 
teach ers (Schwab and Iw anick i, 1982; P h i l l ip s  and Lee, 1980; 
Kyriacou, 1980), d en tists  (Cooper, 1980; Howard, Cunningham, and 
Rechnitzer, 1978), and nurses (Marshall, 1980).
M iller (1979) indicated that "our society , our modem manner 
o f liv in g , and the clim ate in  many o f  our schools have created a 
stress  epidemic" (p. 7 ) . These so c ieta l components have burdened 
teachers to  the point that many have acquired physical conditions 
such a s  coronary h eart d ise a se  (Caplan, House, Ivan cevich  and
1
M atteson 's study, c it e d  in  A rsenault and Dolan, 1983), p e p tic  
ulcers, hypertension and diabetes (Cobb and Bose; K asl's study c ited  
in  Arsenault and Dolan, 1983), and psychiatric ailments (Jenkins, 
K asl's study c ited  in  Arsenault and Dolan, 1983).
Bie teaching profession has been id en tified  as a stressfu l  
occupation by i t s  practitioners (Connolly and Sanders, 1986; Qmelch, 
e t  a l . ,  1983; McIntyre, 1983; Burden, 1982; Poster, 1982; Garland, 
1981; S a v ille , 1981; E h illip s and Lee, 1980; Tung and Koch, 1980; 
M iller, 1979; Kyriacou and S u tc liffe , 1978). According to  M iller  
(1979), t h i s  s t r e s s  experienced by teach ers comes from two 
sou rces-se lf-im p o sed  and s i tu a t io n a l .  M iller  (1979) fu rth er  
ind icates th a t self-imposed s tr e ss  i s  created when teachers impose 
u n rea lis tic  expectations upon themselves or when ego requirements go 
unmet. S ituational s tress  occurs when deeply embedded values or 
b e l i e f s  are challen ged  by a new p r in c ip a l or sch oo l sy stem 's  
philosophy, or when decisions must be made concerning punishment o f  
students, school p o lic ie s , or curriculum.
Wolfe and Snoek (1962) indicated that a s tr e ssfu l s itu ation  
would be d e a lt  w ith  in  terms o f  two behaviors: (a) adapting in  
rela tion  to  the ind ividual's ego-defensive system, and (b) using  
coping techniques. However, they a lso  indicated that most reactions 
to  ro le  c o n f lic t  are maladaptive, and are resolved in  the form of  
such em otions and behaviors a s  la ck  o f  job m otivation  and 
sa tis fa c tio n , apathy, withdrawal, h o s t i l i ty , depression, lo s s  o f  
self-esteem , psychosomatic disorders, and symptoms o f  anxiety. The
numerous researchers in  the above paragraphs have substantiated the  
problem o f  s tr e ss  in  education.
Combs (1970) in d ic a te d  th a t  d i f f e r e n t  p eop le  r e a c t  to  
stresso rs  d iffe re n tly , and s p e c if ic  stresso rs a f fe c t  individuals  
d iffe r e n tly . He found th at neither th e  knowledge nor methods o f  the  
teacher could explain d ifferen ces in  e ffec tiv en ess; however, the  
b e l i e f  system  th e  person h o ld s  does seem t o  h o ld  prom ise in  
explain ing these d ifferences. Rokeach (1960) defined th e  b e l ie f  
system as representing ". . . a l l  th e  b e l ie f s ,  s e t s ,  expectancies, 
or hypotheses, conscious and unconscious, th a t a person a t  a given
time accepts as true o f  the world he l iv e s  in" (p. 33).
The major d ifference impacting on th ese  perceptions o f , and 
th e  reaction s to , stressors did not seem to  be knowledge and s k i l l s  
but rather th e  b e l ie f  systems and the way one perceived h is /h er  
environm ent (Combs, 1970). These are  a sp e c ts  o f  mind s t y l e .  
Gregorc (1985) id e n t if ie s  mind s ty le  as "the outward product o f  th e  
mind and psyche. . . the signature o f  sp ec ia l q u a lit ie s  th a t leaves  
an impression an th e  physical world. . .mind s ty le  c o n s is ts  o f  outer 
behavior, ch a ra cter istics , and mannerisms which are symptomatic o f  
the psyche and o f  particu lar mental q u a lities"  (p. 7 ) . Therefore, a 
knowledge o f  the way d ifferen t mind s ty le s  perceive stresso rs would 
enable teacher educators to  b e tter  equip teachers w ith th e  coping
s k i l l s  th a t th e ir  mind s ty le  nay not have supplied.
Statement o f  th e  Problem 
To su ccessfu lly  cope w ith school s tr e s s , teachers must knew 
them selves. Hind s ty le  i s  an important aspect o f  knowing on ese lf. 
In addition , through "knowing" t h is  aspect o f  vocational teachers, 
teacher educators can b etter  meet curren t and future professional 
needs o f  teachers. The overa ll purpose o f  teaching i s  to  provide 
and tran sfer  knowledge to  the learner in  such a manner as to  allcw  
fo r  maximum le a r n in g . i f  th e r e  are  s t r e s s o r s  in te r fe r in g  or  
impacting upon t h is  tran sfer  o f  knowledge, then could i t  be th a t  
certa in  mind s ty le s  deal with th ese  stresso rs  in  a p o s it iv e  manner 
thus enhancing the learning experience, w hile other mind s ty le s  
react negative to  th e  same stressor? Present and future teachers 
could be inserviced concerning dominant mind s ty le  and th e  ways each 
b est in tera ct w ith th e  learning environment. This in serv ice  could  
a s s i s t  te a c h e r s  t o  b e t te r  meet th e  in d iv id u a l needs o f  t h e ir  
stu d e n ts  by accommodating t h e ir  dominant mind s t y l e .  Current 
teachers' needs can be addressed through in serv ice  meetings, and 
fu tu re  te a c h e r s ' needs cou ld  be addressed  through p r e se r v ic e  
education.
The primary purpose o f  t h is  research was to  compare perceived  
stresso rs  o f  se lec ted  vocational teachers a t  the secondary school 
le v e l  by those teachers' dominant mind s ty le s .  This study was a lso  
intended to  describe th e  dominant mind s ty le s  o f  se lec ted  secondary 
vocational agricu lture, heme economics, and trade and ind ustria l 
teachers in  Louisiana.
Objectives o f the Study
Hie following sp ec ific  objectives were developed to  guide the 
researcher:
(1) D escrib e  secondary v o c a t io n a l  a g r ic u ltu r e ,  home 
economics, and secondary trade and industry teachers in  Louisiana on 
th e  fo llow in g  demographic c h a r a c te r is t ic s : (a) age a t  la s t  
birthday, (b) current teaching area, (c) number o f years in  the  
current teach in g  f i e l d ,  (d) h ig h est le v e l  o f  education , and 
(e) gender.
(2) Identify the dominant mind s ty le s  o f Louisiana secondary 
v oca tion a l a g r icu ltu re , home economics, and trade and industry  
teachers.
(3) Identify perceived school-related stressors o f selected  
Louisiana secondary vocational agriculture, hone economics, and 
trade and industry teachers.
(4) Compare perceived s tr e s so r s  o f  Louisiana secondary 
voca tion a l a g r ic u ltu r e , home economics, and trade and industry  
teachers by th e ir  dominant mind s ty le .
Definitions
For th e  purposes o f  t h i s  study, th e  fo llo w in g  terms were 
operationally defined:
Teacher stress  -  "a response o f negative a ffec t  (such as anger or 
depression) by a teacher u su a lly  accompanied by p o te n t ia lly  
pathogenic physiological and biochemical changes (such as increased 
heart rate or release o f adrenocorticotrcphic hormones into the
bloodstream) r e su lt in g  from asp ects o f  th e  tea ch ers' job and 
mediated by th e  perception  th a t  th e  demands upon th e  teacher  
constitu te a threat to  h is  self-esteem  or w ell being and by coping 
mechanisms activated to  reduce the perceived threat" (Kyriacou and 
S u tc liffe , 1978, p. 1 ).
Occupational stress  -  "the experience by a teacher o f unpleasant, 
negatively toned emotions, such as anger, anxiety, depression and 
tension, resu lting frcsn aspects o f the teacher's jab" (Cooper and 
Marshall, 1980, p. 113).
Mind Stv le  -  "the outward product o f the mind and psyche. . .the  
signature o f special qu alities that leaves an impression an the 
physical world. I t  i s  the evidence used to  pay testimony to  the 
in v is ib le  driving s p ir it  in  a l l  things. Generically, mind sty le  
consists o f outer behavior, characteristics, and mannerisms which 
are symptomatic o f the psyche and o f particular mental qualities"  
(Gnegorc, 1985, p. 7 ).
Dominant mind s t y le  -  th ose  "subtle frames o f  referen ces and 
'anatomy' o f  each point o f view" (Gregorc, 1985, p. 21) which allow  
individuals "to comprehend the in tr ica te  nature o f in te lligen ce  and 
behavior" (p. 21). In other words, the dominant mind s ty le  i s  based 
upon those past experiences or "frames o f reference" from which the 
teacher depends in  order to  exhibit behavior, characteristics, and 
mannerisms upon contact with a present stim uli.
Stressor -  that component o f the secondary school which produces or 
causes the teacher stress  (the source o f s tr e s s ) .
Significance o f  the Problem
The information gained fran th is  stu d / may be useful in  three 
major ways. I n it ia l ly ,  by identify ing dominant mind s ty le s  and 
perceived str e ss  le v e ls  o f vocational teachers, reducing teacher 
str e ss  le v e ls  may be enhanced. Id en tifica tion  o f  stress  areas would 
allcw  for the incorporation o f coping techniques in to  the pre- and 
in -s e r v ic e  education  programs. T his education  and reeducation  
concerning stress  could help diminish the number o f  teacher leavers 
due to  s t r e s s -r e la te d  reason s. Teacher p re - and in -se r v ic e  
education  concerning dominant mind s t y le s  could  serve  as a 
preventive measure to  cu rta il stress-re la ted  problems. Vocational 
teachers could begin to  recognize and cope with str essfu l situations  
and consequently reduce the teacher turnover rate .
By increasing teachers' awareness o f s tr e ss  and the possible  
ro le  o f dominant mind s ty le , teachers could possib ly  cope in  almost 
any s t r e s s fu l  s i tu a t io n . Teachers could  lea rn  to  d ea l w ith  
s t r e s s f u l  s i tu a t io n s  w ithout in te r n a liz in g  th e  fr u str a tio n  or 
claiming such s tr e ss  as th e ir  own. Administrators and teachers 
could come to  id en tify  stressfu l situ ation s and avoid or cope with 
these situation s.
Knowledge o f  hew to  deal with school-related stressors could 
a s s i s t  th e  teach er  thereby decreasin g  th e  trend t o  r e t ir e  
prematurely, as w ell as, maintaining b etter  physical and emotional 
health. Due to  th e  possib le  improvement in  physical and emotional 
health, teacher apathy and absenteeism could decrease. Hind s ty le
id en tifica tio n  could, as Rckeach (1960) indicated, allow the teacher 
to  tru st one's s e l f  and, consequently, one's judgment.
At the university le v e l, knowledge o f hind s ty le s  could aid in  
early intervention and counseling to  broaden the scope o f the future 
vocational educator's awareness concerning dominant mind s ty le s  and 
school-related s tr e ss . Hie mind s ty le s  id en tifica tio n  could a lso  
a s s is t  university educators in  identifying more appropriate teaching 
stra teg ies to  maximize student learning. R iis  implementation of  
delivery techniques could accommodate the variety  o f dominant mind 
s ty le s .
An awareness o f dominant mind s ty le s  by vocational teachers 
could produce a domino-effeet which would lead to  recognition o f the  
various dominant mind s ty le s  o f  th e ir  students. This awareness 
could enable teachers to  better  evaluate th e ir  teaching methods and 
meet th e  needs o f  a l l  v o ca tio n a l stu d en ts . Knowledge o f  th e  
student's dominant mind s ty le  could lead vocational teachers to  
develop more appropriate and e f f e c t iv e  approaches t o  teach  a l l  
students. Adapting the teaching approach to  the student's needs 
could lead to  more successful learning experiences for students who 
have previously experienced fa ilu re .
R ecognition o f  th e  dominant mind s t y le s  and in d iv id u a l  
differences concerning dominant mind s ty le s  could a s s is t  educators 
in  making more sense o f 'problem' students, in  se lec tin g  the most 
appropriate technique or method, and in  addressing a variety  o f  
other school-related items that could beccane s tr e ss  factors for  an
individual teacher. Guild and Ganger (1985) s ta te  th a t "differences 
in  s ty le  are more than variations in  behavior. . .th a t fundamental 
ch aracter istics o f  s ty le  w il l  be reflec ted  in  various aspects o f  
behavior—in  learning, teaching, administration, and personality"  
(p. x i ) .
Gregorc (1982) and Witkin, e t .a l .  (1977) encourage a d irect  
accommodation o f  dominant mind s t y l e  a t  v a r io u s  tim es and a 
conscious mismatch a t  other times in  order to  help people expand 
th e ir  ca p a b ilitie s . In other words, a t tim es the teacher should 
accommodate th e  learner with educational experiences in  which he/she  
lea r n s  in  h is /h e r  dominant mind s t y l e ,  then  a t  o th er  tim es  
consciously mismatch the experience to  the dominant mind s ty le  for  
the purpose o f expanding the learner's p o ten tia l. Ihe teacher's  
understanding and awareness o f  the ind iv idu al's dominant mind s ty le  
could be reflec ted  by stranger attempts to  accommodate for those  
needs in  ways th at th e  learner can reach h is /h er  f u l l  p o ten tia l. 
Team teaching, for  example, could become a more common a c t iv ity  in  
th e  sc h o o ls  w ith  each teach er  teach in g  to p ic s  b e t t e r  su ite d  t o  
h is /h er  dominant mind s ty le .
Knowledge concerning dominant mind s ty le s  could decrease the  
student dropout rate by b etter  accommodating th e  individual needs o f  
th e  stu d en t. S tudents could  be p ra ised  more fo r  in d iv id u a l  
d if fe r e n c e s  r e s u lt in g  in  more p o s i t iv e  s e l f  co n cep ts . An 
improvement in  students' self-concep ts could decrease d isc ip lin e  
problems, increase school attendance, and increase student learning.
At t h i s  tim e, l i t t l e  or no research has been found concerning 
th e  id e n tif ic a t io n  o f  dominant mind s ty le s  o f  vocational educators 
nor o f  th e  id e n tif ic a tio n  o f  school-related  stresso rs  by dominant 
mind s ty le .
CHAPTER I I
REVIEW OF UTERftlUKE 
Much research has been produced concerning s t r e s s  among 
tea ch ers . Progress in  understanding i t s  nature, sources, and
e ffe c ts  an teachers and th eir  work however i s  uneven and lim ited
(H iillip s  and Lee, 1980).
Definition o f Stress 
Ityriaocu and S u tc liffe  (1978) defined teacher stress  as "a 
response o f  negative a f fe c t  (such as anger or depression) by a 
teacher usually accompanied by potentia lly  pathogenic physiological 
and biochemical changes (such as increased heart rate or release o f 
adrenocorticotrophic hormones into the bloodstream) resu lting from 
aspects o f the teachers' job and mediated by the perception that the
demands upon the teacher constitute a threat to  h is  self-esteem  or
w e ll being and by coping mechanisms a c tiv a ted  to  reduce th e  
perceived threat" (p. 1). This defin ition  id en tifie s  stress  as
being both in tr in sic  and extrinsic  in  nature, with both types of  
stress  acting as a disturbance o f normal functioning (McIntyre, 
1983) .
M il le r  (1979) in d ic a te d  t h a t  s t r e s s  was o f  two 
n atures—self-im posed  and s itu a t io n a l. Self-im posed s t r e s s  i s  
id e n t if ie d  when teachers impose u n r e a lis t ic  exp ecta tion s upon 
them selves or when unreasonable ego requirements go unmet. 
Situational stress occurs when deeply embedded values or b e lie fs  are
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challenged by a new principal car school system's philosophy, when 
decisions must be made concerning punishment o f students, school 
p o lic ie s  or curriculum. The teacher's individuality i s  important 
when dealing with stress (Miller, 1979).
Stress a t work has been recently related to  the etio logy o f a 
number o f  p h ysica l con d ition s such as coronary h eart d isea se  
(Caplan, House, Ivancevich and Mattesan, c ited  in  Arsenault and 
Dolan, 1983), peptic ulcers, hypertension and diabetes (Cobb and 
Pose, Kasl, f rom Arsenault and Dolan, 1983). Stress 1ms a lso  been 
connected to  p sy ch ia tr ic  a ilm ents (Jenkins, 1976; K asl, 1974). 
Evidence identified  in  the 1970's e x is ts  that indicates occupational 
s tr e s s  adversely a f f e c t s  th e  p ro d u ctiv ity , performance, job  
sa tisfaction , and health of professionals (Burke, 1971; Buck, 1972; 
Swent and Gtaelch, 1977; and Howard, Cunningham, and Rechnitzer,
1978). Stress has been recognized as a factor which p otentia lly  
hinders organ izational e ffe c t iv e n e s s  by contrib uting  to  lower 
employee performance (McGrath, 1976) and to  employee withdrawal 
behavior such as absenteeism , ta rd in e ss , and turnover, (Lyons, 
Hrebeniak and Alutto, Porter and Steers, c ited  in  Arsenault and 
Dolan, 1983).
At presen t, th e  approach to  understanding s t r e s s  which 
dominates behavioral science research i s  that which in fers stress  
from a recurring number o f signs and symptoms (Schuler, 1982). The 
s ig n s could be p h y sio lo g ica l or behavioral in  nature, and th e  
symptoms, psychological or somatic. They indicate the ind ividual's
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in a b ility  to  ccpe e ffe c tiv e ly  w ith various job demands (French, 
1 976). Because o f  hyp othesized  in te r a c tio n s  between person al 
ch a ra cter istics and the job environment, occupational s tr e ss  can be 
sa id  to  a r ise  frcm a m isfit between the individual and h is  work 
demands (Arsenault and Dolan, 1983).
Stress in  Education
Several stu d ies have reported th a t the profession o f teaching  
has been id e n tifie d  as str e ssfu l by i t s  p ractition ers (Connolly and 
Sanders, 1986; Qnelch, e t  a l . , 1983; McIntyre, 1983; Burden, 1982; 
F oster, 1982; Garland, 1981; S a v ille , 1981; Kyriacou and S u tc liffe , 
1978; McGuire, 1979). McIntyre (1983) id en tified  issu es which were 
str e s s fu l to  sp ecia l needs educators. S a v ille  (1981) reported th at 
65 percent o f h is  to ta l sample found teaching to  be h i^ ily  str e ssfu l 
and 58 percent reported th at they had seriou sly  considered leaving  
the f ie ld  due to  stress-re la ted  problems. Kyriaocu and S u tc liffe  
(1978) reported th a t approximately 20 percent o f 257 teachers rated  
teaching to  be e ith er  very s tr e ssfu l or extremely s tr e s s fu l.
Garland (1981) indicated th a t 75 percent o f her sample o f  
form er urban area tea ch ers had l e f t  th e  p r o fe ssio n  due to  
sch ool-related  stresso rs. This sample indicated th at emotional and 
p h y s ic a l e x h a u s tio n  a s w e ll a s  a low  s e n s e  o f  p e r so n a l 
accom p lish m en t c o n tr ib u te d  t o  th e s e  te a c h e r s ' le a v in g  th e  
profession . McGuire (1979) c ite d  a National Education A ssociation  
survey th a t rep orted  th e  turnover r a te  fo r  tea ch ers during th e  
1970's had doubled when ocnpared to  an early  1960's  estim ate o f
14
seven to  10 percent annually. The Council fo r  Exceptional Children, 
Hot Topics (1980) indicated that 28 percent o f a l l  teachers o f 1962 
had 20 y ea rs o f  exp erien ce; however, in  1976 th a t number had 
declined to  14 percent.
Most teachers experience tension  throughout th e ir  careers. 
Among th e stu d ies supporting th is  statement i s  Burden (1982) who 
found th a t beginning teachers reported s tr e s s  in  the form o f t-in*> 
demands to  com plete ta sk s , w h ile  more experien ced  teach ers  
id en tified  s tr e ss  in  the forms o f the; (1) energy required to  run 
th e ir  classroom s, (2) uncertainty over school c lo sin g s, (3) sta te  
and federal gu id elin es, (4) required forms, (5) fa s t pace o f l i f e ,  
(6) accountability , (7) com petitiveness among teachers, and (8) 
c o n flic ts  w ith parents. Other research regarding the id en tifica tio n  
o f stresso rs have d ea lt with doctoral-granting in stitu tio n  facu lty  
members (Qnelch, 1983), in n er-city  secondary school teachers o f 
disadvantaged youth (Foster, 1982), elementary and secondary school 
tea ch ers (C onnolly and Sanders, 1986), and sch oo l-b ased  s tr e s s  
(R iley, 1979). Each o f these stu d ies indicated th at teachers in  
these d iverse areas a l l  experienced stress in  rela tion  to  teaching, 
classrocm  management, and time management.
Few researchers have attempted to  in vestiga te  the ro le  o f the 
teach er's personality  in  the experience re la tin g  to  occupational 
str e ss  (Kyriacou, 1980). P ratt's study (c ited  in  K yriacoi, 1980) 
investigated  the personality  o f primary school teachers and str e ss . 
He found th a t s t r e s s  and both n eu roticism  and ex tro v ersio n  had
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sig n ifica n t correlations? however, Humphrey (1977 from Kyriacou, 
1980) id e n t if ie d  th a t "the a sso c ia tio n  betw een n eu roticism  and 
str e ss  sin ce there i s  evidence to  in d icate th a t neuroticism  scores 
in crea se  when th e  in d iv id u a l i s  ex p erien cin g  s tr e ss"  (p .125). 
Kyriacou and S u tc liffe  (1979) investigated  th e association  between 
tea ch er  s tr e s s  and lo cu s o f  c o n tro l a s m easured by R o tte r 's  
Internal-External (I-E) sca le  (Rotter, 1966). This study indicated  
th a t the "degree to  which a person experiences s tr e ss  i s  related  to  
the degree to  which he perceives him self to  lack  control over a 
p o ten tia lly  threatening situation" (p. 125).
S tress and Vocational THnraHon
The primary focus concerning str e ss  and vocational education 
has been to  id en tify  s tr e ssfu l areas. Murphy and Priebe (1974) 
studied f ir s t  year teachers' problem areas and id e n tifie d  fiv e  major 
areas as (1) in a b ility  to  esta b lish  p r io r it ie s , (2) poor management, 
(3) id ea lism  v ersu s rea lism , (4) poor s e lf -c o n c e p t , and (5) 
question-able commitment to  teaching. These authors indicated th is  
lack  o f commitment combined w ith disappointment w ith teaching leads 
to  high drop-out ra tes. Other researchers who id en tified  stress  
areas include R iley (1979) and Shadle, 1980. These researchers a lso  
c ite d  classroom management, d isc ip lin e , curriculum, and working with  
sp ec ia l needs students as p articu larly  s tr e s s fu l.
Harrison and Burnett (1986) attributed  s tr e s s  as a cause to  
th e vocational teacher shortage. They a lso  id e n tifie d  sa la r ie s  or 
fin a n cia l considerations as the most s tr e s s fu l fa cto r , as w ell as
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e x tr a - and in tr a -c u r r ic u la r  sch o o l demands on tea ch er  tim e, 
lim ita t io n s  on in d iv id u a l am bitions and ego s a t is f a c t io n , and 
concerns related  to  classroom management.
The Role o f TnrHvHrfnal D ifferences
Far cen tu ries, educators have been intrigued and challenged by 
ind ividual d ifferen ces (Guild and Ganger, 1985). cantor (1946) 
acknowledged "that there are individual d ifferen ces in  learning has 
been recogn ized  in  th eory  a s  o fte n  as i t  has been d en ied  in  
practice" (p. 185). Why does one individual have an alm ost innate 
a b i l i t y  to  remember d a tes and another c o n sta n tly  m ust carry  a 
calendar to  ja r  h is /h er  memory? Why does one student learn more 
w ith concrete item s and hands-on m aterials and th e other student 
needs a mere explanation o f th e to p ic  to  grasp th e content? Why 
does one tea ch er  u se  th e  le c tu r e  method and another tea ch er  an 
e c le c t ic  approach? Why does one teacher 'go through th e r o o f  when 
a student i s  caught chewing gum and another teacher merely walks 
over, speaks s o f t ly  to  th e student, then goes back to  h is/h er  desk 
w hile th e student throws away the gum? Anthony Gregorc (1982) would 
id en tify  the term "dominant mind sty le"  as th e answer to  th e above 
questions.
Gregorc (1982) proposes th a t people are ind ividu als because o f  
th e uniqueness o f those "dominant mind sty le"  q u a litie s  th a t mate 
them in d iv id u a lis tic . Various approaches, techniques, methods, 
a b i l i t i e s ,  s tr e n g th s , w eaknesses, e t c . , are a l l  ev id en ce th a t
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"dominant mind sty le "  i s  th a t unique elem ent th a t makes an 
individual (Gregorc, 1982).
During the past 20 years, educators have become increasingly  
aware that individual learners approach learning with a variety  o f  
sty le s  (Guild and Ganger, 1985). Hie way each learner perceives the 
world influences the way one dresses, the way one th inks, the way 
one cop es, and th e  way one forms v a lu es and b e l ie f s .  This 
ex p lo ra tio n  in to  s t y le  could h elp  educators f u l f i l l  th e ir  
resp o n sib ilitie s and experience pleasure th at would be gained in  
helping others rea lize  th e ir  fu ll cap a b ilities and p o ten tia ls (Guild 
and Ganger, 1985).
B rief History o f S tyle Research 
Researchers, prim arily in  the f ie ld  o f psychology, conducted 
in it ia l  exploration in  the study o f various cogn itive s ty le s  (Guild 
and Ganger, 1985). Carl Jung (1971), a German p sy ch o lo g ist, 
researched 'psychological typ es'. He gave an extensive explanation 
o f behavior patterns. Jung suggested that to  understand d ifferen t 
behaviors focusing an basic functions o f l i f e  was important. People 
and situ ation s were id en tified  by Jung using two methods: (1) seeing  
the world thrombi th e ir  senses-visian , hearing, touch, and sm ell 
(sensation), and (2) reading su b tle tie s, body language, and tones o f 
v o ice , and interpreting the experiences o f the senses or focusing on 
and reacting to  images created in  one's mind (in tu itio n ).
In h is  book, Psychological Types. Jung (1971) explored hew 
people perceive and process information. He a lso  id en tified  another
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fundamental d ifferen ce in  people—ind ividuals arrive a t  decision s  
through d if fe r e n t  m ethods. Some an alyze in form ation , d a ta , 
situ a tio n s, and people and apply a lo g ic a l and ra tion a l prooess to  
making a d e c is io n  (th in k in g ), w h ile  o th ers approach a d e c is io n  
through a su b je c tiv e , p e r c e p tiv e , em p ath etic, and em otional 
perspective (fe e lin g ). Jung b elieved  individual s ty le s  are innate 
and th a t  change i s  p o s s ib le  a lthough a v ery  slow  p r o c e ss . He 
b elieved  m aturity allowed one to  id en tify  and develop s tr engths  as 
w ell as understand other approaches in  l i f e  (Jung, 1971).
lh e  American psychologist Gordon A llpart in  th e  1930's vised 
th e  term  " sty le"  to  d e fin e  c o n s is te n t  p a tte rn s appearing in  
ind iv idu als (A llport, 1961). He noted th a t in te r e st w ith in  the  
f ie ld  o f psychology in  individual d ifferen ces began a t th e  turn o f 
th e tw entieth  century and "many psychologists would consider th is  
movement as coextensive w ith the psychology o f personality" (p. 15).
In 1945, Iowenfeld reported a d istin c tio n  between hepatic and 
v isu a l typ es. Haptic types experience the world through touch, 
w hile v isu a l types experience through v is io n .
K lein (1951) found th a t "a person continu ally  brings to  bear 
in  any k ind o f  s itu a t io n  what fo r  him are 'p referred ' ways o f  
meeting rea lity"  (p. 336). While Iowenfeld spoke o f v isu a l-  and 
haptic-type preferences, K lein spoke o f le v e le r s  and sharpeners: 
th e lev e lin g  group follow ed a pattern which we ca lled  
self-inw ardness' and emphasized a retrea t from o b jects, 
avoidance o f ccn p etitian  or o f  any s itu a tio n  requiring
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a c tiv e  m anipulation. [Ohe sharpening group] d efin es 
people who generally fin d  ocm petitian and exhibitionism  
c o n g en ia l, who have h igh  needs fo r  a tta in m en t, who 
e n e r g e t ic a l ly  and o f te n t im e s  a g g r e s s iv e ly  push  
them selves forw ard, and who have a g r e a t need fo r  
autonomy (p. 336),
Between th e  la t e  1940 's and th e  la t e  1970' s ,  Herman A. 
W ithin's research d ea lt w ith perception. Within proposed th at the  
d ifferen ces in  perceptual tendencies in  ind iv id u als depended an haw 
they consider and use th e ir  surroundings. "Field dependent" or 
" fie ld  independent" were the terms he used to  id e n tify  and determine 
the exten t to  which one r e lie d  an cues received  from th e background 
f ie ld . "Field dependent" was id e n tifie d  i f  th e background f ie ld  
strongly dominated th e performance range perception; whereas, " fie ld  
independent" was id en tified  i f  the le v e l o f  perception was more or 
l e s s  sep ara te  from th e  background f i e ld  (W itk in -e t. a l . ,  1977, 
p . 7 ).
C og n itive  s t y le  was d efin ed  by A llp o r t (1961) a s  unique 
m ethods o f  l iv in g  in  th e  w orld. These v a r io u s d e sc r ip to r s  o f  
'd istin c tiv e n e ss1 such as h a p tic /v isu a l; leveling/sharpening; f ie ld  
dependent/field  independent have a l l  been previously d iscussed .
G uild  and Garger (1985) noted  th a t  resea rch  concerning  
in d iv id u a litie s  decreased during th e 1960's. They a lso  id e n tifie d  
several reasons fo r  th is  d eclin e . The increased use o f  in te llig en ce  
t e s t s , th e  relation sh ip  o f  good grades (a measure o f  school success)
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and a stu d en t's in te llig en ce  quotient, th e dim inishing in te r e st an 
th e  p a rt o f  research  p sy c h o lo g is ts , and la ck  o f  com m unication 
between th e professions o f psychology and education, a l l  con tr ibuted 
t o  th e  d e c lin e  in  research  concern ing s t y le  (G uild and Garger, 
1985).
IXmn and IXmn (1975a) ind icated  th a t educators were e ith er  not 
aware o f  s ty le  or chose to  ignore i t  "partly because many o f the  
stu d ies were conducted in  f ie ld s  other than education, and p artly  
b ecause ed u ca to rs. . .have em phasized programs ra th er  than  
ind ividual learning sty les"  (p. 4 4 ). Tyler (1965) ind icated  th at 
in  both education and psychology the p o s s ib ility  th a t 
th e  w orld m ight a c tu a lly  lo o k , sound, and f e e l  
d iffe re n tly  to  d ifferen t persons, th a t they might so lv e  
problems and form concepts in  q u ite d ifferen t ways, and 
th a t th e  same stim u la tin g  s itu a t io n  m ight carry  
d iffe re n t meanings for them was something in v estiga tors  
did not generally take in to  account (p. 211).
Since Tyler (1965) indicated th e " p ossib ility"  o f s ty le  being  
a variab le  in  both education and psychology, educators have been 
d ir e c tly  researching "style" (Guild and Garger, 1985). R ita and 
Kenneth Dunn (1975b) have organized a number o f learning preferences 
by ca tegories o f four stim u li. Kolb (1976) id e n tifie d  two opposite  
k in d s o f  both  p e r ce iv in g  and p ro cessin g  a s m ajor d im ensions o f  
learning and has described a four-quadrant model o f learn ing s ty le s .
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Barbe and Sw assing (1979) have fo cu sed  on in c lu d in g  m od ality  
d ifferen ces in  th e ir  d e fin itio n  o f  learning s ty le s .
Bernice McCarthy (1985) used th e  work o f  Jung and many other 
researchers o f  d iverse f ie ld s  but prim arily K olb's model o f  learning  
s ty le s  to  id e n tify  four types o f  learn ers. McCarthy (1985) a lso  
exp lo red  how th e  r ig h t  and l e f t  hem isphere o f  th e  b ra in  would 
fun ction  fo r  th ese unique learning s ty le s , thu s developing th e  4-MAT 
System, a teaching model which u t i l iz e s  a l l  four inodes ( ta c t ile , 
v is u a l , a u d ito ry , and s m e ll/ta s te )  and in co rp o ra tes th e  fo u r  
combinations o f  ch a ra cter istic s . Anthony Gregorc (1982) spoke o f  
encoding and processing inform ation through various mind q u a lit ie s . 
T hese mind q u a lit ie s  sure based upon th e  in d iv id u a l's  p a s t  and 
p r e se n t e x p e r ie n t ia l backgrounds t o  which h e /sh e  r e a l iz e s  and 
a c tu a liz e s . Each in d iv id u a l's mind i s  th e  instrum ent o f thought 
th a t  determ ines th e  ways r e a liz a t io n  and a c tu a liz a t io n  w i l l  be 
a c h ie v e d . Howard G ardner (1983) h a s i d e n t i f i e d  m u lt ip le  
in t e l l ig e n c e s , such a s m u sica l in t e ll ig e n c e , b o d ily -k in esth e tic  
in te llig e n c e , and personal in te llig e n c e .
Methods o f Measuring Daminant Mind S ty le
A v a r ie ty  o f commercially published instrum ents t o  measure one 
or many asp ects o f s ty le  are a v a ila b le . Cornett  (1983) in d ica tes  
th a t seme instrum ents measure p erson ality  type o f  in d iv id u als (Myers 
and B riggs, 1976); seme measure learning s ty le s  (Perrin, 1981; IXmn, 
Dunn, and P rice, 1978; seme measure co g n itiv e  s ty le s  (W itkin, 1971; 
Malcom, L u tz, Gerken, and H oeltk e, 1 9 8 1 ). One id e n t i f ie s  and
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u t i l i z e s  te a c h in g -le a r n in g  s t y le s  fo r  a p p ro p ria te  and optimum 
le a r n in g  in  a tea c h in g  d e liv e r y  method (M cCarthy, 1 9 8 2 ). Some 
measure a ffe c tiv e  s ty le s  (Wlodkcwski, 1978; Hunbt, 1978); 'while scene 
measure perceptual m odality s ty le s  (Barbe and Sw assing, 1979). Scene 
a re  q u ite  tim e-consum ing t o  a d m in ister  (M ills , 1955; Myers and 
B riggs, 1976), w h ile  others take on ly  a few m inutes (Ma1.com, lu tz , 
G erken, H o eltk e , 1981; Kagan, 1 9 6 5 ). S e v e r a l r e q u ir e  s p e c ia l  
tra in in g  to  adm inister and in terp ret (Myers and B riggs, 1976; Kunbt, 
1978; L e t t e r i , 1 9 8 0 ); w h ile  o th e r s  need l i t t l e  formed, tr a in in g  
(Dunn, Dunn, and P rice , 1978). A v a r ie ty  o f  instrum ents e x is t  which 
measure s ty le s  o f  ad olescen ts and elem entary ch ild ren  (Cornett, 
1 9 8 3 ). Each o f  th e  aforem entioned  t h e o r is t s  have t h e ir  own 
p a rticu la r  fo llow in gs who have developed instrum ents according to  
th e ir  p a rticu la r  theory. However, th e  purpose o f  t h is  study i s  to  
id e n tify  dominant mind s ty le s , and only one instrum ent, th e  Gregorc 
S tv le  D elin eator, does th is .
H ie Gregorc S tv le  D elineator (Gregorc, 1982) was created  as 
a s e lf -a n a ly s is  to o l fo r  id e n tify in g  four b a s ic  channels through 
which th e  mind r ec e iv es and expresses inform ation. H ie channels are 
lab eled  Concrete Sequential (CS), Concrete Random (CR), A bstract 
Sequential (AS), and A bstract Random (AR), from which th ey  reveal 
them selves through s ty le - l ik e  c h a r a c te r is tic s .
S e ts  o f  words are ranked, and a num erical score i s  obtained 
fo r  each o f  th e  four p attern s. Hie scares are then p lo tte d  on a 
g r id  th a t produces a  four-pointed shape. "Pointy-heads" are formed
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when a str ong preference over the other three s ty le s  are shown on 
that section  o f the grid .
Gregorc (1982) b elieves that individuals as human beings must 
make sense o f h is/h er  world. This need i s  met through sp ec ific  
mental q u a lities which enable the individuals to  perceive and order 
the world arcurd them in  particular ways.
According to  Gregorc (1982), perception and ordering are mind 
q u a lities found w ithin four basic mediation channels; AS, CS, CR, 
and AR. These channels help individuals to  r e la te  to  the world by 
providing psychological points o f view, thinking patterns, mind 
se ts , values, and ways o f expressing s e lf . A ll individuals possess 
the same BASIC amount o f the four mediation channels. Therefore, 
one cam come to  understand and r e la te  to  another and to  th e  
environment on common ground i f  one chooses to  do so . Each 
individual i s  naturally predisposed to  function b est using one or 
two m ediation chann els. These p r e d isp o sitio n s h elp  make th e  
d iffe r e n c e s  among in d iv id u a ls . They g iv e  in d iv id u a ls th a t 
1 s p e c ia ln e s s 1, th e  u n iq u en ess w hich som etim es le a d  to  
misunderstandings and co n flic ts  (Gregorc, 1982).
Gregorc (1982) ind icates th at one's individualism  prompts  one 
to  understand th at scsoe environmental conditions, everyday products, 
and ways o f thinking are a ttractive to  seme ind ividuals w hile others 
are not. What i s  sen sib le  and u sefu l to  sane may be sen seless and 
u seless to  others. Gregorc id e n tifie s  ind ividuals as being eith er  
mainly broad-minded or narrow-minded. Broad-minded Individuals
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acknowledge and honor th e ir  strengths and weaknesses by developing 
and losing a l l  the mind sty le  channels. Narrow-minded individuals 
emphasize and honor one point o f  view; they ignore, degrade, and 
punish people, p laces and things which represent other poin ts o f  
view.
Gregorc (1982) a lso  in d icates th at ind ividuals e x is t  with 
ch aracteristics from both o f these categories. Continuous study o f 
s ty le  can increase awareness o f s e l f ,  others, and th e environment 
and can guide ind ividuals to  environments conducive to  one's mental 
needs. People learn both through concrete experiences and through 
abstraction and both these modes have two subd ivisions, sequential 
and random preference. A b r ie f example o f behaviors and preferences 
o f each dominant mind s ty le  w ill follow :
A. The concrete Sequential, Dcminant Hind S ty le  (GS). The 
concrete sequential dominant mind s ty le  preference i s  characterized  
by the d esire to  gain information through hands-on experiences, cs 
ind ividuals exh ib it extraordinary development o f  th e ir  fiv e  senses. 
Uiey lik e  touchable, concrete m aterials. Uiey enjoy finding out by 
taking apart the rea l object by them selves. CS ind ividuals prefer 
step-by-step  d irectio n s. Uiey not only look for d irection s; they 
follow  them. They lik e  c lea rly  ordered presentations and a qu iet 
atmosphere.
B. The C oncrete Random Dominant Mind S ty le  (CR). The 
concrete random dominant mind s ty le  preference i s  characterized by 
th e  d e s ir e  to  ga in  inform ation through experim enting w ith  th e
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s itu a t io n . CR in d iv id u a ls  g a in  th e  o v e r a ll id ea  q u ick ly  and 
dem onstrate th e  a b i l i t y  to  make " in tu it iv e  le a p s  in  ex p lo rin g  
unstructured problem -solving experiences" (Gregorc, 1982, p . 35). 
This "leaping" often  occurs  a lso  in  structured situ a tio n s fo r  which 
they are often  punished for not showing th e ir  work and jumping to  
conclusions. T rial-and-error i s  th e approach th a t Concrete Random 
ind ividu als use to  acquire inform ation. Uiey enjoy find ing the  
answ ers in  th e ir  own ways and do n ot respond w e ll t o  tea ch er  
in terference when they are working independently. Uiey work w ell 
independently or in  sm all groups.
C. The Abstract Sequential Dominant Mind S ty le  (AS). The 
abstract sequential dominant mind s ty le  preference i s  characterized  
by ex ce llen t decoding a b il it ie s  w ith w ritten , verb al, and image 
sym bols. AS in d iv id u a ls  u t i l i z e  a p oo l o f  con cep tu al m ental 
"pictures" against which they match what they read, hear, or see  in  
graphic and p ic to r ia l form. AS ind ividu als possess and u t i l iz e  
reading, lis te n in g , and v isu a l tran sla tion  s k i l l s .  A symbol or 
pictu re i s  worth a thousand words to  them. A presentation th a t i s  
su b stan tia l, ra tio n a l, and sequential in  nature i s  valued. They are 
able to  extract main ideas from a lo g ic a l presentation . Uiey learn  
w ell from au th o rities and lik e  v icariou s experiences.
D. The A bstract Random Dominant Mind S ty le  (AR). Abstract 
random in d iv id u a ls  a tten d  to  human b eh avior and can sen se  and 
in terp ret 'v ib ra tio n s .1 They are aware o f th e  mood and atmosphere 
from which a m essage a r r iv e s , th u s ty in g  a sp ea k er 's manner,
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d eliv ery , and p erson ality  to  what i s  being oonveyed. In  doing so , 
th e y  e v a lu a te  a lea r n in g  ex p erien ce  a s a w h ole. Any method o f  
u n stru ctu red  in s tr u c tio n  i s  p re ferred  by th e  AR in d iv id u a l;  
th erefo re , group d iscu ssion s, a c t iv it ie s  which in volve m ulti-sensory  
experiences, and busy environments are preferred over structured  
in stru ctio n . They p refer freedom from ru les and g u id elin es. They 
seem to  g a th er  in form ation  and d e la y  r e a c tio n ; th e y  organ ize  
m aterial through r e fle c tio n  to  g e t what they want (Gregorc, 1979).
The Greaorc S tv le  D elineator i s  th e only instrum ent which 
id e n tifie d  dominant mind s ty le s . The ease o f  adm inistration and 
scorin g are d esirab le t r a it s . The D elineator fPpgp-arrh  Versioni i s  
one page in  length  and r e la tiv e ly  easy to  score . In  add ition , the  
word l i s t s  o f th e  instrum ent were chosen from language pattern s o f  
p rofession a l educators.
Mind S ty les and S tress
T oleran ce o f s tr e s s o r s  i s  r e la te d  t o  se v e r a l in d iv id u a l-  
personal ch a ra cter istics such as p erson a lity , cu ltu ra l and gen etic  
background. The in te r a c tio n  betw een s t r e s s o r s  and in d iv id u a l 
ch a ra cter istic s r e su lts  in  e ith er  ' f i t '  or 'm is fit' which can be 
measured by th e  presence or absence o f  various sig n s and symptoms o f  
s tr a in  (A rsen au lt and D olan, 1 9 8 3 ). I f  a l l  in d iv id u a ls  are  
considered as a s in g le  group, then th e  higher th e  job con text str e ss  
i s ,  th e  higher th e absence ra te  i s  and th e  lcw er th e  q u a lita tiv e  
perform ance (A rsen au lt and D olan, 1 9 8 3 ). By c o n tr a s t , c e r ta in  
p erson a lity  types tended to  respond to  s tr e s s  through absenteeism
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and q u a lita tiv e  performance, w h ile other p erson a lity  typ es were not 
responsive to  s tr e ss  and th e  s tr e s s  was not revealed in  th e  q u a lity  
o f th e ir  work.
The r e c o g n itio n  o f  dom inant mind s t y le s  and th e  p o s s ib le  
im pact o f  th e se  s t y le s  on id e n t if ic a t io n  o f ,  or s e v e r ity  o f , 
s t r e s s f u l  s itu a t io n s  le a v e s  many q u e stio n s unanswered. Some 
resea rch  does e x is t  concern ing p e r s o n a lity , jo b  s a t is f a c t io n ,  
student su ccess, d ec isiv en ess, and other sch o o l-rela ted  fa cto rs.
Plessman (1985) studied  th e  re la tio n sh ip  between p erson a lity  
and job sa tis fa c tio n  o f  secondary marketing education teachers and 
found th a t althou^i same psychological types o f  marketing teachers 
were le s s  s a t is f ie d  than others, th e  group sa tis fa c tio n  scores o f 
m arketing tea ch ers f e l l  in  th e  "average s a t is fa c t io n "  range. 
In troverted , in tu it iv e , perceptive types were the le a s t  s a t is f ie d  
w ith  teaching when compared to  th e  other types o f p e r so n a litie s .
Brandt (1983) in  a stu d y concerned w ith  d e c is iv e n e s s  and 
p erso n a lity  type found th a t p r in c ip a ls typed "Extroversion" were 
more d e c is iv e  than p rin cip a ls typed "Introversion .11 P ee lle  (1980) 
developed a 'person-enviranment f i t 1 theory in  which s tr e s s  was th e  
ind ividu al consequence and resista n ce  th e organizational consequence 
o f  a 'm is f it '  betw een th e  in d iv id u a l change ta r g e t  and th e  
environm ent, encom passing o r g a n iz a tio n a l and change fa c to r s . 
D ifferen t p erson ality  types tended to  d if fe r  in  th e ir  perceptions o f  
innovative a ttr ib u tes , so c ia l support, job str e sso r s , and th e ir  
acceptance o f  the innovation. A s ig n ific a n t re la tio n sh ip  was found
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between certa in  person ality  types and le v e l o f  job sa tis fa c tio n  fo r  
teach ers in  th e  middle school. (Dowell, 1985)
CHAPTER H I
METK5D0I0GY
This study was descrip tive In nature. This chapter describes 
the methods and procedures that were followed in  conducting the 
s tu d y . The fo u r  s e c t io n s  a re : P o p u la tio n  and Sam ple,
Instrumentation, Data C ollection and Data A nalysis.
Population and Sample 
The target population used for th is  study was the secondary 
vocational educators in  the sta te  o f Louisiana. The accessib le  
population was secondary vocational teachers in  Louisiana who taught 
in  th e  areas o f  v o ca tio n a l a g r ic u ltu r e , home econom ics, and 
secondary trade and industry. The 3 delivery  areas (agriculture, 
home econom ics, and secondary trad e and industry) o r ig in a lly  
established by the Smith-Hughes Vocational Act o f 1917 was the b asis 
fo r  choosing th e se  th ree  areas. The frame o f  th e  a c c e ss ib le  
population was established using the 1988-89 teacher d irectories o f 
vocational agriculture, heme economics, and secondary trade and 
in d u stry  developed by th e  r e sp ec tiv e  se c tio n s  o f  th e  L ouisiana  
Department o f  Education, O ffice  o f V ocation al Education. The 
sampling plan consisted  o f a proportional, s tr a tifie d  randcm sample 
o f 429 individuals from the three vocational areas. The minimum 
required sample s iz e  was determined using Cochran's sample s iz e  
formula for each o f the groups o f vocational teachers separately.
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Hie mi nimum required sample s iz e  which was drawn for each group was: 
(a) Vocational Agriculture 95 (21.94% o f the to ta l sample), (b) Home 
Economics 232 (54.34% o f the to ta l sample), and (c) Secondary Trade 
and Industry 102 (23.72% of the to ta l sample).
Instrumentation
Two instruments were used for data co llec tio n . One instrument 
used was the Gregorc S tvle Delineator (1978) (see Appendix A). Hie 
Gregorc S tv le  Delineator (Gregorc, 1978) i s  a se lf-a n a ly sis  to o l for 
identify in g four basic channels through which the mind receives and 
expresses information. These channels, labeled Concrete Sequential, 
Abstract Sequential, Abstract Randan, and Concrete Randan, reveal 
themselves through characteristics ca lled  "style". Permission to  
use the Delineator from Dr. Gregorc was obtained (see Appendix B).
The established r e lia b ility  for the Gregorc S tvle Delineator 
was assessed in  terms o f s ta b ility  using t e s t  r e te s t correlation  
c o e ffic ie n ts . Correlation co effic ien ts between the f ir s t  and second 
te s ts  were 0.85 for the Concrete Sequential sca le; 0.87 for Abstract 
Sequential; 0.88 for Abstract Random; and 0.87 for the Concrete 
Random s c a le . P red ic tiv e  v a lid ity  c o r r e la tio n s  between S tv le  
D elineator scores and ratings o f a ttrib u tes were 0.68 and 0.70 for 
th e Concrete S eq u en tia l sc a le ; 0 .68  and 0 .76  fo r  th e  A bstract 
Sequential sca le; 0.61 and 0.60 for the Abstract Randan sca le; and 
0.55 and 0.68 for the Concrete Randan sca le .
The Greoorc S tv le Delineator was used to  id en tify  the dominant 
mind s t y le s  o f  each responding teach er in  th e  sam ple. The
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instrument required th at the teacher respond to  10 l i s t s  o f four 
words each. In the l i s t s ,  the teacher ranked each o f th e four words 
as b est id en tified , next b est id en tified , th ird  b est id en tified , and 
le a s t  id en tified  th a t teacher according to  h is /h er  perception o f 
s e l f .
Hie second instrument was designed to  c o lle c t  the teacher's 
p ercep tio n s as to  th e  ex te n t to  which c e r ta in  a sp ec ts o f  
school-related  a c t iv it ie s  caused h ia/her s tr e ss  and to  describe f iv e  
demographic a sp ec ts  o f  each tea ch er  (se e  Appendix C ). These 
school-related  a c tiv it ie s  which cause s tr e ss  were id en tified  in  a 
study by Harrison and Burnett (1986). The sca le  used in  th e ir  study 
was factor analyzed and based on th ese r e su lts , refined  far th is  
study. The revised  sca le  was then submitted to  a panel o f experts 
con sistin g  o f (1) current vocational agricu lture, home ecancmics, 
and secondary trade and industry teachers not in  the sample, and (2) 
tea ch er  educators on th e  LSU V ocation al Education fa c u lty  to  
reaffirm  th e content v a lid ity  o f the sca le  to  measure school-related  
s tr e s s . The s tr e ss  sca le  was revised  based an input received from 
th e  v a lid a tio n  p a n el. The v a lid a tio n  panel agreed th a t th e  
instrum ent was s u ita b le  fo r  th e  research er to  u se in  m easuring 
school-related  stresso rs o f vocational agricu lture, heme economics, 
and secondary trade and industry teachers in  Louisiana.
Respondents were asked to  respond to  th e sca le  item s using a 
seven-point L ikert-type sca le . Teachers responded to  th ese item s by 
ratin g each from 1 = Mild Stressor to  7 = Severe Stressor. The
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respondents were a lso  asked to  id en tify  demographic data In the 
fo llo w in g  areas: (1) age; (2) y ea rs in  tea ch in g  p r o fe ss io n ;
(3) su b ject taught; (4) le v e l o f  education; and (5) gender.
Data O ollectlon
The instrum ent, complete w ith cover le t t e r  (see  Appendix D) 
and stamped return envelope, was m ailed to  th e  se lec ted  sample o f  
tea ch ers in  L ou isian a . Ten days a f te r  th e  f i r s t  m a ilin g , a 
fo llo w -u p  p o s tc a r d  (s e e  A ppendix E) was m a ile d  t o  th e  
nonrespondents. Ten days a fter  th e postcard n a ilin g , a follow -up  
le t te r  (see Appendix F) w ith a second questionnaire was rna-n«3 to  
the nonrespondents. Five days la te r , a th ird  follow -up le t t e r  (see  
Appendix G) w ith a th ird  questionnaire was m ailed. A to ta l o f 331 
respondents returned th e  questionnaire. In add ition , seven refused  
to  complete the questionnaire and four were no longer employed a t  
th at p articu lar school. This response y ield ed  a to ta l response ra te  
o f 78.8% and a usable response ra te  o f 77.2%.
An in te n s iv e  te lep h o n e fo llow -u p  o f  25 p ercen t o f  th e  
rem aining nonrespondents (N = 22) was th en  conducted. These 
respondents were asked to  respond to  th e 10 l i s t s  o f words o f the  
Grecoric S tv le  D elineator*: Pgggarch Edition (1978) and to  the fu ll  
demographic va riab les. The nonrespcnderrt group was s ta t is t ic a lly  
compared to  the respondent group. R esults o f th ese comparisons 
ind icated  no s ig n ific a n t d ifferen ces between th e responding and 
nonresponding groups. Therefore, the researcher concluded th a t the
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groups were sim ilar and that the respondent group was representative 
o f the accessib le  population.
Data Analysis
D escriptive s ta t is t ic s  were used to  summarize the data an the 
demographic variab les in  O bjective one. P ercen tiles, means, and 
standard deviations were determined far the demographic variables in  
order to  describe the sample.
Objective two (id en tifica tio n  o f dominant mind sty les) was 
analyzed through identify in g the percentages o f each dominant mind 
s t y le  (Concrete S eq u en tia l, Concrete Random, A b stract Random, 
Concrete Sequential, Other) in  each vocational area (vocational 
agriculture, hone economics and secondary trade and industry).
O bjective three (stressors) was id en tified  through ranking 
each stressor from "Extreme Problem" to  "No Problem". Means and 
rankings were provided in  order to  id en tify  the problems and the 
degree o f stress perceived to  be the greatest school stressors of 
vocational educators.
O bjective four (comparison o f s tr e s so r s  by dominant mind 
sty le ) was analyzed through rating each stressor  by dominant mind 
s ty le  from "Extreme Problem" to  "No Problem". Means and rankings 
are given.
CHAPTER IV
FINDINGS OF THE STUDY 
Finding o f the stu d / are presented in  th is  chapter. The/ are 
organized by objective order.
Demographic Data o f Perpending VoraH m-^ 1  Teachers 
O bjective one was to  describe vocational agricu lture, heme 
ecancDd.es, and secondary trade and in d u stria l teachers in  Louisiana 
on se lected  demographic ch a racteristics. The variab les "age a t la s t  
birthday”, "current teaching area", "years o f experience", "highest 
le v e l o f education completed" and "gender11 were used.
Par the to ta l group o f vocational educators who responded, 
40.0% were between 30 and 39 years old  and 36.7% were between 40 and 
49. The age category w ith the la rg est number o f respondents was the 
ca tegory  o f  40-44 y ears o f  age (68 or 23.3% ). In a d d itio n , 66 
(22.6%) were between the ages o f 35 and 39. le s s  than 10% indicated  
th a t th e ir  age was 29 or le s s  (see Table 1 ).
The responses to  le v e l o f education indicated th a t 17% had 
e ith e r  a VTIE or Jun ior C ollege degree; 45.2% had b a ch e lo r 's  
degrees; and 38.1% had a m aster's degree or higher (see Table 2) 
Concerning years o f experience, 20.2% had more than 20 years o f 
experience, w hile 39.1% had ten  or le s s  years o f experience and 
38.1% had between 11 and 20 y ea rs o f exp erien ce (se e  Table 3 ) . 
Years o f experience ranged frcm one year to  37 years w ith a mean o f
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13.7 years (SD = 7 .9 4 ). Female respondents accounted fo r  54% o f the  
sample, w hile 46% were male.
Table 1
Age o f  Responding Louisiana Vocational Teachers
Age Freauencv Percentage






50 and above 39 13.4
Total 292 100.0
Note. 38 respondents did not respond to  th is  item .
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Table 2
H ighest le v e l  o f  Education of Responding Tauieiana Vocational 
Teachers
Level o f education Frequency Percentage
VTIE c e r tif ic a te 50 15.2
Ccinnunity/Junior College Degree 5 1.5
Bachelor's Degree 149 45.2
M aster's Degree 61 18.5
M aster's Plus 30 60 18.1














31 and above 9 2.7
Total 330 100.0
Demoararhic Data o f  Responding Vocational A griculture Teachers 
Louisiana vocational agricu lture teachers respond such th at 
2.6% were under 25 years o f age, and 28.6% were between 40 and 44 
years o ld  (see Table 4 ). The m ajority o f vocation al agricu lture  
teachers were between 30 and 44 years o ld . Responses ind icated  th a t 
45.0% had bachelor's degrees, and 55% had m aster's degrees or hic£ier 
(se e  T able 5 ) . Concerning ye sirs o f  ex p er ien ce , 34% o f  th e  
respondents had 10 or fewer years o f experience, (see Table 6 .) The
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teaching experience category w ith th e  la r g e st number o f  respondents 
was th e  category o f 11-15 years (17 or 21.3%). The agricu lture  
respondents were a l l  s a le .
Table 4
Age o f  Responding lends iana V ocational A griculture Teachers
Age Frequency Percentage







55 and above 0 0.0
Total 77 100 .0
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Table 5
H ighest Level o f  Education o f  Responding l a u l s l ? r>a vnra-H m a i  
A griculture Teachers
Level o f  Education Frequency Percentage
VTIE C e r tifica te 0 0.0
Cnrrrmi m ity/Junior C ollege Degree 0 0 .0
B achelor's Degree 35 45.0
M aster's Degree 21 26.3
M aster's p lu s 30 20 25.0




VaarR nf  T each in g  E x p e rien ce  o f  Remand-irEr T c tria ian a  Vocat-inmal 








31 and above 1 1.2
Total 80 100.0
Demographic Data o f PggprwvtiTrr Hone Eoanomics Teachers 
Responses f rom heme economics teachers o f Louisiana indicated  
that 8.9% were 29 years o f age or younger, 43.4% were between the  
ages o f 30 and 39, and 33.9% were between 40 and 49 (see Table 7 ). 
F indings in d ica ted  th a t 56% o f th e  respondents had b a ch e lo r's  
degrees and 44% had m aster's degrees or h igh er (se e  Table 8 ) . 
Examination o f  Table 9 r ev e a ls  th a t 41.1% (n -  71) o f  th e  
respondents had 10 or le s s  years o f experience, and 24% had 21 or
more years o f experience. Hie teaching category w ith the la rg est 
number o f respondents was 6-10 years o f experience. Hean years o f 
experience was 14.3 years (SD = 8.41) w ith a range o f one to  37 
years. Hone economics teachers who responded were a l l  female.
Table 7 .
Age o f Responjino Louisiana Hone Economics Teachers
Aae Freauencv Percentage







55 or above 0 0.0
Total 159 100.0
Note. 16 respondents d id  not respond to  th is  item  (n=175).
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Table 8
H ighest Level o f Education fo r ip u ^ htvi Heme Eccncrdcs Tearhgra
Level o f Education Frequency Percentage
VTTE C ertifica te 0 0.0
Canraunity/Junior C ollege Degree 0 0.0
Bachelor's Degree 98 56.0
M aster's Degree 38 21.7
M aster's p lus 30 37 21.2
Educational S p ec ia list 2 1.1
Doctorate 0 0.0
Total 175 1 0 0 .0
43
Table 9








26-30 16 9 .1
31 and above 7 4 .0
Total 175 100.0
Demaoracihic Data o f Responding Secondary Trade and Industry Teachers
For th e responding trade and industry teachers in  Louisiana, 
find ings indicated th a t 5.4% ware 29 years or younger, w hile 42.8% 
were between 30 and 39 (see Table 10). The age category w ith the  
la rg e st number o f  respondents was the category o f  35-39 years (13 or 
23.2%). Data regarding educational le v e l shewed th a t respondents 
w ith  VTIE c e r t i f ic a t e s  accounted fo r  65.3% o f  th e  sam ple. In
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a d d itio n , 21.3% had b a c h e lo r 's  d eg rees; and 6.7% had m a ster 's  
degrees or higher (see  Table 11 ). Over h a lf  (38 or 50.6%) o f  th e  
resp on d en ts had 10 o r  l e s s  y ea rs o f  ex p er ien ce  w h ile  43.4% had 
betw een 11 and 19 y ea rs o f  ex p er ien ce  (se e  T able 1 2 ). Female 
respondents accounted fo r  9% o f  th e  sample, w h ile 91% were male.
Table 10
Acre o f  Responding Louisiana Secondary Tirade and Industry Teachers
Aoe Freauencv Percentage







55 and above 0 0.0
Total 56 1 00 .0
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Table 11
H ighest le v e l o f E d u c a tio n forr P^spondina T m k i a r a  Secondary Trade 
and Industry Teachers
Level o f  Education Frequency Percentage
VUE C e r tifica te 49 65.3
Qarommity/Junior C ollege Degree 5 6 .7
B achelor's Degree 16 21.3
M aster's Degree 2 2.7
M aster's p lu s 30 3 4 .0
Educational S p e c ia lis t 0 0 .0













31 and above 0 0.0%
Total 75 100.0%
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Dominant Mind S ty les Id en tifica tio n  
O bjective two was to  id en tify  the dominant mind sty le s  o f  
lean s i ana vocational agriculture, heme economics, and secondary 
trade and industry teachers. The Greqorc S ty le  Delineator: Research 
Edition was used to  gather th is  data.
In describing the teachers an the ch aracteristic  dominant mind 
s ty le , data i s  presented f ir s t  on the to ta l sample o f respondents 
including agriculture, home economics, and secondary trade and 
industry teachers. Regarding the data frcm the to ta l group, the 
dominant mind sty le  most frequently found was Concrete Sequential 
(165 or 63.2%), and the mind sty le  le a s t often  found among the  
vocational teachers responding was Abstract Sequential (17 or 6.5%) 
(see Table 13). One problem that was encountered in  the data was 
was those individuals whose highest score was equally valued in  two 
or more mind s ty le s . In deciding how to  tre a t these individuals, a 
telephone c a ll was placed to  Anthony Gtegorc, the developer o f the 
Mind S ty le D elineator. His reccramendatian was that a l l  respondents 
with two or more dominant mind sty le s  t ie d  for the highest score be 
grouped in to  a category ca lled  Other. S ixteen (6.1%) o f the  
respondents were in  th is  category.
Regarding the sample o f vocational agriculture teachers in  the 
study, the mind s ty le  most frequently found was Concrete Sequential 
(41 or 65.1%), and the le a s t frequently found mind s ty le  was 
Abstract Sequential (three or 4.8%) (see Table 13).
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Table 13
Dominant Mind Styles of Responding Taulsiana Vocational Teachers














Concrete Sequential 165 41 86 38
63.2 65.1 62.3 63.4
Abstract Randan 37 8 22 7
14.2 12.7 15.9 11.7
Concrete Random 26 6 13 7
10.0 9.5 9.4 11.7
Abstract Sequential 17 3 10 4
6.5 4.8 7.3 6 .6
Others3 16 5 7 4
6.1 7.9 5 .1 6 .6
Total 261 63 138 60
100.0 100.0 100.0 100.0
a Others in d icates that a l l  respondents w ith two or more 
dominant mind sty le s  t ie d  fo r  the h ighest score.
b Voc Ag = Vocational agriculture teachers (n=95) 
c  Heme Ec = Hcame Economics teachers (n=232)
d Sec. T & I  = Secondary Trade and Industry teachers (n=102)
e  F = Frequency
f  % = Percentage
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The dominant mind sty le  found most frequently among the sample 
o f vocational heme economics teachers was Concrete Sequential (86 or 
62.3%), and the le a s t  frequently found dominant mind s ty le  was 
Others (seven or 5.1%). (see Table 13).
For idle sample o f  Louisiana secondary trade and industry 
teachers, th e mind s ty le  most frequently found was Concrete 
Sequential(38 or 63.4%). As seen in  Table 13, th e  mind s ty le  le a s t  
frequently found was Abstract Sequential (four or 6.6%) and others 
(four or 6.6%).
Vocational Teachers School aterl stresso rs RvHncre
O bjective three o f the study was to  id en tify  perceived  
school-related  stresso rs o f Louisiana vocational agricu lture, home 
economics, and secondary trade and industry teachers. Respondents 
rated the degree o f perceived str e ss  from 27 factors using a 7 point 
Likert-type sca le  ranging from 1 = Mild s tr e ss  t o 7  = Severe str e ss . 
Ratings were c la s s if ie d  by the researcher fo r  in terpretation  
according to  the follow ing sca le: Mean ratin gs o f le s s  than 3.0  = 
Mild stressor; mean ratings o f 3 .0  to  5 .0  = Moderate stressor; mean 
ratings greater than 5 .0  = Severe stressor .
Mean ratin gs o f the stressors for  the to ta l group o f 
vocational teachers are presented in  Table 14. As a toted, group, 
Louisiana vocational teachers rated "Student apathy" (mean = 4.3) as 
the most s tr e ssfu l item . Other item s rated as moderately str e ssfu l 
included "Salary" (mean = 4 .3 ) , "Student d iscip lin e"  (mean <= 4 .0 ),
'1 Intra-curricu lar d u ties (bus, h a ll, lunchroom, paperwork, e tc .
d u ties)"  (mean *■ 3 .8 ) ,  "Obtaining necessary tea d iin g  su p p lies and 
m aterials" (mean ■» 3 .7 ) ,  and "Funding fa r  annual budgetary expanses" 
(mean = 3 .6 ) .  A to ta l o f  16 item s were rated a s moderate stresso rs, 
w h ile 11 were in  th e  m ild s tr e s s  category. H ie low est rated  
str e sso r s  by th e to ta l group were "Interacting w ith  students outside  
th e teaching environment" (mean = 2 .0 ) ,  "Interacting w ith  o tte r  
teachers" (mean = 2 .1 ) ,  and "School s iz e  (large school v s . sm all 
school)"  (mean = 2 .2 ) .
Table 14
S chool-related  S tressors o f Louisiana Vocational TVaarhgrs
Total
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Note. Item s were rated an a seven-point sc a le  w ith  v a lu es ranging 
f rctn l  mild s tr e s s  to  7 *  severe s tr e s s . Rankings were 
id e n tif ie d  p r ior  to  means being rounded.
a Voc ftg = V ocational agricu ltu re teach ers (n=95)
b Heme Ec = Home Ecancmics teachers (n=232)
c  Sec. T & I  = Secondary Trade and Industry teach ers (n=102)
Vocational Am-jculture Teachers' S tresso rs R atings
Responding vocation al agricu ltu re teach ers rated  th e  fo llow in g
item s a s  b e in g  m ost s t r e s s f u l:  "Student apathy" (mean = 4 .0 )  ;
"obtaining necessary teaching su p p lies and m aterials" (mean = 3 .9 );
"Salary" (mean =» 3 . 8 ) ;  "Student d is c ip lin e "  (mean = 3 .6 ) ;
''E xtra-curricu lar d u ties (student c lu b s, f ie ld  tr ip s , e tc . )"  (mean =
3 .6 ) ;  and "Funding fo r  annual budgetary expenses" (mean = 3 .5 ) .  A
to ta l o f  15 item s were rated  in  th e  moderate s tr e s s  range, w h ile 12
item s were rated  in  th e  m ild s tr e s s  range. " Interactin g w ith  other
tea ch ers"  (mean = 2 . 0 ) ,  "School s i z e  ( la r g e  sc h o o l v s .  sm all
school)"  (mean = 2 .0 ) ,  and "Interactin g w ith  students ou tsid e the
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teaching environment" (mean *» 2.0) were rated  a s th e  le a s t  s tr e s s fu l  
item s by v oca tion a l agricu ltu re  teachers (see  Table 14).
V ocational Home Economics Teachers1 S tressors R atings 
R esponding v o c a tio n a l home econom ics te a c h e r s  r a te d  th e  
fo llow in g  item s as most s tr e s s fu l:  "Student apathy" (mean =» 4 .6 ) ;
"Salary"(m ean «= 4 . 4 ) ;  " In tr a -c u r r ic u la r  d u t ie s  (bus, h a l l ,  
lunchroom , paperw ork, e t c .  d u t ie s )"  (mean = 4 .1 ) ;  "Student 
d isc ip lin e"  (mean = 4 .0 ) ;  "E xtra-curricular d u ties (student c lu b s, 
f ie ld  tr ip s , e tc . ) "  (mean = 3 .8 ) ;  "Obtaining necessary teaching  
su p p lie s  and m a ter ia ls"  (mean = 3 . 6 ) ;  and "Funding fo r  annual 
budgetary expenses" (mean = 3 .5 ) .  A to ta l o f  16 item s were rated  in  
th e  moderate s tr e s s  range, w h ile n ine item s were rated  in  th e  m ild  
s tr e s s  range. The item  ranked th e  le a s t  s tr e s s fu l was "Interacting  
w ith students o u tsid e  th e  teaching environment" (mean = 1.9) (see  
Table 14).
Secard^TV Trade and Industry Teachers1 S tressors R atings 
"Salary" (mean = 4.3) was rated  by th e  responding secondary 
trade and industry teach ers as th e  h ig h est s tr e sso r . Seventeen  
other item s were ranked in  th e  moderate range. The h ig h est o f  th ese  
item s included: "student d isc ip lin e"  (mean = 4 .2 ) ;  "Student apathy"
(mean = 4 .0 ) ;  "Obtaining necessary teach in g su p p lies and m aterials"  
(mean = 3 .9 ) ;  " P ossib le lo s s  o f  jcb  due to  budgetary cuts" (mean = 
3 . 9 ) ;  "Funding fo r  annual budgetary expenses"  (mean = 3 . 8 ) ;  
"Presence o f  sp e c ia l education students" (mean = 3 .7 ) ;  "Need fo r  
p ro fessio n a l/tech n ica l update" (mean = 3 .5 ) ;  and "Student  sa fe ty  and
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personal injury" (mean *= 3 .5 ) .  Ten item s were rated  in  th e  m ild 
s t r e s s  ran ge. " In te r a c tin g  w ith  s tu d e n ts  o u ts id e  th e  tea ch in g  
environment" (mean = 2.1) had th e  low est s tr e s s  ra tin g  (see  Table 
14).
Comparison o f  Perceived- S tressors by Dominant Mind S ty les
O bjective four o f  th e  study was to  compare perceived  stresso rs  
by dominant mind s ty le  o f Louisiana v ocation a l a g r icu ltu re , home 
econom ics, and secondary trade and industry teach ers. To accomplish 
t h is  o b je c tiv e , data was analyzed by examining th e ra tin g  o f each 
s tr e s so r  by dcaninant mind s ty le .
Follow ing t h is , th e  responses to  th e  s tr e s s  sc a le  were fa cto r  
a n a ly zed  t o  determ ine i f  u n d erly in g  fa c to r s  e x is te d  in  th e  
perceptions o f  s tr e s s . Then, o v e ra ll fa c to r  scores were ca lcu la ted  
fo r  each o f  th e  id e n tif ie d  fa c to r s , and th ese  fa c to r  scares were 
s t a t is t ic a l ly  compared by dominant mind s ty le s . R atings by each o f  
th e  dominant mind s ty le s  fo r  th e  to ta l group o f  respondents are 
presented f i r s t .  Follow ing t h is , th e  ra tin g s by dominant mind s ty le  
are presented fo r  each o f  th e  groups o f  respondents (agricu ltu re, 
heme econom ics, and secondary trade and industry tea ch ers).
Concerning th e  to ta l  group o f respondents, in d iv id u a ls w ith  th e  
Concrete Sequential dominant mind s ty le  id e n tif ie d  "Student apathy' 
(mean = 4 .4 ) ,  "Salary" (mean = 4 .3 ) ,  and "Student d isc ip lin e"  (mean 
= 4.1) as th e  most s tr e s s fu l item s. In ad d ition , "Interacting w ith  
stu d e n ts  o u ts id e  th e  te a c h in g  environm ent" (mean -  1 .9 )  was 
id e n tif ie d  a s th e  le a s t  s tr e s s fu l item  (se e  Table 15).
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In d iv id u als w ith  th e  A bstract Sequential dcaninant mind s ty le  
r a te d  "Student apathy" (mean = 4 . 6 ) ,  " E x tra cu rr icu la r  d u tie s  
(student c lu b s, f ie ld  tr ip s , e tc . )  (mean = 4 .1 ) ,  and "Interacting  
w ith  sc h o o l a d m in istra to rs"  (mean = 4 .0 )  a s  th e  m ost s t r e s s f u l  
item s. "School s iz e  (large  school v s . sm all school)"  (mean = 2.4) 
was id e n tifie d  as th e  le a s t  s tr e s s fu l item  (see  Table 15).
Those in d iv id u a ls  id e n t if ie d  a s  h avin g  A b stra ct Random 
dominant mind s ty le  rated  "Salary" (mean = 4.3) and "Student apathy" 
(mean = 3.8) a s th e  most s tr e s s fu l item s. In  ad d ition , "Interacting  
w ith  stu dents o u tsid e  th e  teaching environment" (mean = 1.8) was 
id e n tifie d  a s th e  le a s t  s tr e s s fu l item  (see  Table 15).
In d iv id u als id e n tifie d  a s Concrete Random don inant mind s ty le  
rated  "Student apathy" (mean = 4 .8 ) ,  "Salary" (mean = 4 .2 ) ,  and 
"Student d is c ip lin e "  (mean = 4 . 2 )  a s th e  m ost s t r e s s f u l  ite m s. 
" Interactin g w ith  students cu tsid e  th e teach ing environment" (mean = 
2.1) was id e n tif ie d  a s th e  le a s t  s tr e s s fu l item  (see  Table 15).
In d iv id u als th a t were in  th e "Other" category o f  dcaninant mind 
s ty le s  id e n tifie d  "Lade o f  input an sch o o l-re la ted  d ecision s"  (mean 
= 4 .2 )  a s  th e  m ost s t r e s s f u l  item . " In te r a c tin g  w ith  stu d e n ts  
o u tsid e  th e  teach ing environment" (mean = 1.8) was id e n tif ie d  as th e  
le a s t  s tr e s s fu l item  (see  Table 15).
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Table 15
Perceived S tresso rs o f  Lou-is-iana Vocational TVaanhPt-R 
bv Dominant Mind S tv le  (t£=261)
DOMINANT MIND STYLE
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Lack o f input on
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,3.4(71
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1.91
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2 .0  2.02







Perceived Stressors of Louisiana Vocational Teachers
bv Dominant Mind S tvle (N=26l)
DCMMANI MIND STYLE
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bv Dominant Mind S tv le  ftE=2611
DOMINANT MIND STYLE
c sa AS13 ARC of3- Other®
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o f jab due to  
budgetary cu ts






f a c i l i t ie s
2.8(18} 
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Perceived S tressors o f louisjana Vocational TWn-friP-rcj 
bv Dcaninant Mind S ty le  flfc=261)
DCMINANT MIND STYIE











School s iz e  










2 .9 f19.5) 
1.41
In teracting with  
other teachers














2 .I f 27) 
1.23
1 .8 f27) 
1.07
a CS = Concrete Sequential (rF=165) 
b AS = Abstract Sequential (n=37) 
c  AR = Abstract Randan (n=26) 
d CR = Concrete Random (n=17)
e  Other = Uiose in d iv id u als who had two or more mind s ty le s  t i e  for  
th e h igh est score (n=16)
R egarding d ata  from th e  responding v o ca tio n a l agricu ltu re  
te a c h e r s , th o se  w ith  C oncrete S eq u en tia l dominant mind s t y le  
ind icated  th a t "Salary" (mean = 4 .2 ) ,  "Student d iscip lin e"  (mean =
4 .0 ) ,  "Obtaining necessary teaching supp lies and m aterials" (mean = 
3 .8 )  and "Student apathy" (mean = 3 . 8 )  were th e  item s cau sin g  
h igh est s tr e s s . Hie low est rated stresso r  was "Interacting w ith
o th e r  stu d e n ts o u ts id e  th e  tea ch in g  environm ent" (mean = 2 .2)  
(see  Table 16).
Table 16
Perceived S tressors o f Louisiana Vocational argriculture 
Teachers by Dominant Mind S ty le  fte=63)
DCMTNANT MIND STm:













5 .0 f l .5 )
1.41
4 .6 f l .5 )
2.30





d isc ip lin e
4.0f2)
1.85








teaching su p p lies 
and m ateria ls
3.8f3.5)
1.83






1 .5 fl4) 
1.29
Student apathy 3.8f3 .5)
1.61




3.0  f7) 
2.45
P o ssib le  lo s s  
o f  job due to  
budgetary cu ts  





3.7 f 6) 
1.79
3 .5 f l4 .5 )  3 .4  fl3) 
1.29 1.27
4 . Of7.5) 4 .6 f l .5 )  
2.16 2.07
3 .9  f 10) 
2.48
4 .3  f8) 
1.50
2 .8 f l l )  
2.36
2 .5 f14) 
1.29
Presence o f 
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Teachers tav D o m in a n t M ind  S t y l e  (N=*63)
DCfrHNANT MIND STYLE











Need fo r  
p ro fessio n a l/ 
tech n ica l update
3.4(8)
1.55
4 .8(3 .5)  
2.63
4 .0 (4 .5 )  
2.00
2 .9 (16 .5 ) 1 .8(23.5)  
1.07 .96
In tra -cu rricu lar  
d u tie s  (bus, 




2.8(21.5) 3 .6(10.5)  
1.26 2.07
2 .9(16 .5) 3 .3(3)  
1.46 2.87




3.0(19.5) 3 .7(8)  
2.45 2.14





Lack o f  input an
sch o o l-re la ted
d ec isio n s
3 .2  f i l l  
1 .6 0
2 .5 ( 2 3 .5 )  2 .7 ( 2 0 )  
1 .9 2  1 .6 0
3 .7 ( 1 1 .5 )  3 .5 ( 1 )  
2 .2 2  2 .6 5
Lesson plan  
preparation
Accom plishing 
annual teacher  
g o a ls and 
o b jectiv es
3 .0 ( 1 2 )  3 .5 ( 1 4 .5 )  2 .9 ( 1 7 .5 )
1 .7 2  1 .2 9  2 .0 4
3 .0 ( 1 3 )  3 .8 ( 1 0 .5 )  3 .1 ( 1 6 )
1 .5 9  2 .2 2  1 .7 7
3 .7 ( 1 1 .5 )  3 .0 ( 7 )  
1 .8 0  2 .4 5
4 .0 -1 9 1
1 .5 3
2 .3 ( 1 6 .5 )
1 .5 0
(ta b le  continues)
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Table 16 (continued)
Perceived Stressors of Icuis-tana Vocational aqrHrnH-img
Teachers by Dominant Mind S ty le  (N=63)
DOMINANT MIND STYLE
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Teachers bv Dominant Mind S tyle N=63
DCMNANT MIND STYLE









Lesson presen­ 2.6(20.5) 2.8(21.5) 3.6(10.5) 2.3(20.5) 2.0(19.5)
ta tio n  w ithin the  
classroom
1.62 1.50 2.70 .95 .82
Extra-curricular 
d u ties (student 


















School s iz e  
(large school v s . 
sm all school)




Maintaining the  
classroom  
(sweeping flo o rs, 
cleaning)






Interactina w ith 2.2(26) 3.0(19.5) 2.3(22) 2.1(22.5) 1.8(23.5)




Perceived Stressors of vocational agriculture
Teachers bv Dominant Mind S tv le  te=63
DOMINANT MIND STYLE











In tera ctim  w ith 2 .2  f 27)
students 1.55
outsid e th e
teaching
environment




2.0f24 .5} 1.5f26.5} 
1.00 1.00
a CS = Concrete Sequential (n=41) 
k AS = Abstract Sequential (n=8) 
c  AR = Abstract Random (n=6)
^ CR ■= Concrete Random (n=3)
e  other = Those respondents with two or more mind s ty le s  t ie d  for  
th e  h igh est score (n=5)
Those v o c a tio n a l a g r ic u ltu r e  tea ch ers w ith  an A b stract
Sequential dominant mind s ty le  responded such th a t "Salary” (mean =
5 .0 ) ,  “Obta in ing necessary teaching su pp lies and m aterials" (mean =
5 . 0 ) ,  "Need fo r  p r o fe s s io n a l/te c h n ic a l update" (mean = 4 . 8 ) ,  
"Interacting w ith School administrators" (mean = 4.8) and were 
ra ted  a s th e  item s cau sin g  h ig h est s t r e s s . A b stra ct S eq u en tia l 
vocation al agricu lture teachers indicated th at "Presence o f  sp ecia l
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educa tion  students" (mean = 1.5) was the low est rated stresso r  (see  
Table 16).
Among A b stract Random v o c a tio n a l a g r ic u ltu r e  tea ch ers in  
L ou isian a "Salary" (mean = 4 . 6 ) ,  "Funding fo r  annual budgetary  
expenses" (mean = 4 .6 ) ,  "Student d iscip lin e"  (mean = 4 .1 ) ,  were 
rated as th e  item s causing h ighest s tr e s s . "School philosophy/ 
p o lic ie s"  (mean = 1.7) was the low est rated stresso r  (see Table 16).
Louisiana vocational agriculture teachers w ith Concrete Random 
dom inant mind s t y le s  ra ted  "Student d is c ip lin e "  (mean = 5 . 1 ) ,  
"Student apathy" (mean = 5 . 0 ) ,  "Salary" (mean = 4 .7)  and 
"Interacting w ith students w ithin the teaching environment" (mean =
4 .7 ) ,  as item s causing h igh est s tr e ss . The low est rated stresso rs  
fo r  Concrete Random dominant mind s ty le  was "Extra-curricular d u ties 
(student clubs, f ie ld  tr ip s)"  (mean = 1.6) (see Table 16).
Vocational agriculture teachers w ith dominant mind s ty le s  in  
th e  "Other" ca tegory  ra ted  "Lack o f  in p u t on sc h o o l-r e la te d  
decisions" (mean = 3 .5 ) ,  "Salary" (mean = 3.3) "Presence o f sp ec ia l 
education students" (mean = 3 .3 ) ,  and 11 Intra-curricu lar d u ties (bus, 
h a l l ,  lunchroom , paperwork" (mean = 3 . 3 )  as th e  item s cau sin g  
h ig h e s t s t r e s s . " E xtra-cu rricu lar d u tie s  (stu d en t c lu b s , f i e ld  
tr ip s )"  (mean = 1 .5 )  " In tera ctin g  w ith  stu d en ts o u ts id e  th e  
teaching environment" (mean = 1 .5) ,  was rated th e le a s t  s tr e s s fu l 
item  (see  Table 16).
The responding v o c a tio n a l home econom ics tea c h e rs w ith  
Concrete Sequential dominant mind s ty le s  id e n tifie d  "Student apathy"
67
(mean = 4 . 8 ) ,  "Salary" (mean = 4 . 4 ) ,  and "student d isc ip lin e "  
(mean = 4.3) as the items causing highest s tr e ss . "Interacting with 
studen ts outside the teaching environment" (mean = 1.8) was rated  
th e le a s t  s tr e ssfu l item (see Table 17).
Those Abstract Sequential home economics teachers id en tified  
"Student apathy" (mean = 4 .7 ) ,  and "Extra-curricular d u ties (student 
clu bs, f ie ld  tr ip s , e tc .)"  (mean = 4.3) as the most s tr e ssfu l item s. 
In addition , "Interacting w ith other teachers" (mean -  2.1) was 
rated th e le a s t  str e ssfu l item (see Table 17).
A bstract Randcsn heme ecancmics teachers id en tified  "Salary" 
(mean = 4 .6) ,  "Student apathy" (mean = 3 .9 ) ,  and "Student d isc ip lin e  
(mean = 3.7) a s th e  m ost s tr e s s fu l item s. " In tera ctin g  w ith  
students outside th e teaching environment" (mean = 1.7) was rated  
the le a s t  s tr e ssfu l item  (see Table 17).
Concrete Randan heme economics teachers id en tified  "Student 
apathy" (mean = 4 . 8 ) ,  "In tra -c u r r icu la r  d u tie s  (bus, h a l l ,
lunchrocm, paperwork, e tc . duties)"  (mean = 4 .5 ) ,  and "Salary" 
(mean -  4.5)  a s th e  most s t r e s s fu l item s. "School s i z e  (la rg e  
school v s . sm all school) (mean = 2.1) and "Interacting w ith students 
outside th e teaching environment" (mean = 2.1) were rated the le a s t  
s tr e s s fu l item s as shewn in  Table 17.
Vocational heme ecancmics teachers whose dominant mind s ty le  
was in  th e  "O thers" c a te g o r y  i d e n t i f i e d  " S tu d en t apathy"  
(mean = 5 .1 ) ,  "Lack o f input on school-related  decisions" (mean =
5 .1 ) ,  and "Extra-curricular d u ties (student clu bs, f ie ld  tr ip s ,
e t c . )  as th e  most s tr e s s fu l Item s. These str e sso r s  were rated  in  
th e  severe range. In  add ition / "Interacting w ith  stu d en ts ou tsid e  
th e  teach ing environment" (mean = 1.9) was th e le a s t  s tr e s s fu l item  
as shewn in  Table 17.
Table 17
P erceived S tresso rs o f  Louisiana Home Economics Tear-hera 
bv Dominant Mind S ty le  (N=138)
DOMINANT MIND STYLE
CSa ASb ARC cpP Other®
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Table 17 (continued)
Perceived Stressors of Louisiana Heme Economics Teachers
bv Dominant Mind Stvle (N=138)
DOMINANT MIND STYLE
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(table continues)
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by Dominant Mind S ty le  N=138)
DOMINANT MIND STXIE
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Perceived Stressors of Tmrig-tana Home Economics Teachers
bv Dominant Mind Style fN=138)
DOUNANT MIND STXLE
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annual teacher  
g o a ls and 
o b je c tiv e s
2 . 6 4 f21) 
1.61
3 .1 f l6 .5 )  2 . 7 fl7) 
1.79 1.49
2 .4 f22 .5 )  2.7f25)  
1.04 .95
Lesson presen­
ta tio n  w ith in  
th e  classroom
2.6f22)
1.69




2 . 9 f24) 
1.22
P o ssib le  lo s s  




2.2f25.5)  2 . 4 f21) 
1.93 1.88






p o lic ie s
2.4f24)
1.51
2 .2f25 .5)  2 . 4 f l9 .5)  
2.04 1.46
2 .5 f21 .5 )  3 . 7 fl7)  
1.20 1.98
School s iz e  
(la rg e  school 
v s . sm all school)
2.1f25)
1.29
2 .9 f l9 .5 )  2 .0f26)  
1.29 1 .45
2 .1 f26 .5 )  3 . 4 f19.5)  
1.50 1.13
In tera ctin g  w ith  
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Table 17 (continued)
Perceived Stressors of Inulsiana Home Economics Teachers
bv Dominant Mind Style fN=138)
DOMINANT MIND ST¥LE











In teractin g  w ith  
students outside  
th e  teaching  
environment
1 . 8 f27) 
1.28




a  CS = Concrete Sequential (n=86) 
k AS = A bstract Sequential (n=22) 
c  AR = A bstract Randcm (n=13) 
d CR = Concrete Randcm (n=10)
e  Other = those respondents w ith two or more mind s ty le s  t ie d  for the  
h igh est score. (n=7)
Responding secondary trade and industry teachers w ith th e  
Concrete Sequential dominant mind s ty le  id e n tifie d  "Salary" (mean = 
4.3) and "Student d iscip lin e"  (mean = 4.0) as th e  most s tr e s s fu l 
item s, v ir ile  "Interacting w ith other teachers" (mean = 2.2) and 
"Interacting w ith  students ou tsid e th e teaching environment" (mean =
2.2) were rated th e le a s t  s tr e s s fu l item s (see  Table 18).
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Responding secondary trade and industry teachers w ith the 
A bstract Sequential dominant mind s ty le s  id en tified  "Salary" (mean =
5.0) and "Obtaining necessary teaching supp lies and m aterials" (mean 
= 5.0) as the most s tr e ssfu l item s. "Presence o f sp ec ia l education 
stu d en ts"  (mean = 1.5) was rated  th e  le a s t  s t r e s s f u l  item  (see  
Table 17).
A b stract Random secondary trad e and in d u stry  tea ch ers
id e n tifie d  "Salary" (mean = 4.6) and "Funding for annual budgetary 
expenses" (mean = 4.6) as the most s tr e ssfu l item s. As shown in  
Table 18, "School philosophy/policies" (mean = 1.7) was rated the 
le a s t  s tr e ss fu l item .
C oncrete Random secondary tra d e and in d u stry  tea ch ers
id e n tifie d  "Student d iscip lin e"  (mean = 5.1) and "Student apathy" 
(mean = 5.0) as the most s tr e ss fu l item s. "Extra-curricular du ties
(student clu bs, f ie ld  tr ip s , e tc . )"  (mean = 1.6) was rated the le a s t
s tr e s s fu l item  (see Table 18).
The secondary trade and industry teachers who were in  the 
"Other" category o f dominant mind s ty le  id en tified  "Lade o f input on 
sch ool-related  decisions" (mean = 3 . 5 )  as th e most s tr e ss fu l item. 
"Extra-curricular d u ties (student clubs, f ie ld  tr ip s , e tc . )"  (mean = 
1 .5 )  and " I n te r a c t in g  w i t h  s tu d e n ts  o u ts id e  th e  te a c h in g  




Perceived Stressors of Louis'!an* Secondary Trade* and Industry
Teachers by Dominant Mind Stvle (N=60)
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Perceived Stressors of Louisiana Secondary Trade and Industry
Teachers bv Dominant Mind Style (N=6Q}
S tresso r
Need fo r  
p ro fessio n a l/ 
tech n ica l update
In tra -cu rricu lar  
d u tie s  (bus, 
h a ll, lunchroom, 
paperwork)
Student sa fe ty  
and personal 
stu dents
Lack o f  input 
on sch oo l- 
re la ted  d ec isio n s
le sso n  plan  
preparation
Accomplishing 
annual teacher  
g o a ls and 
o b jectiv es
In tera ctin g  w ith  
stu dents w ith in  
th e  teaching  
environment
DOMINANT MIND STYLE
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2.63 2.00
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1.26 2.07




















3.5(14.5} 2.8(17.5}  
1.29 2.04




















Perceived Stressors of Inuisiana Secondary Trade and Industry
. Teachers by Dominant Mind S tv le  (N=60)
DOMINANT MIND STYLE
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2.0(24.5) 2.0(19.5)  
.58 .82
Lessen presen­
ta tio n  w ith in  
th e  classroom
2.6(20.5)  2.8(21.5) 3.6(10.5)  
1.62 1.50 2.70
2.3(20.5)  2.0(19.5)  
.95 .82
E xtra-curricu lar 2.4(22) 
d u ties  (student 1.77  
clu b s, f ie ld  tr ip s)









Perceived Stressors of Louisiana Secondary Trade and Industry
Teachers by Dominant Mind Stvle (N=601
DOMINANT MIND STYLE











In teracting w ith  2.3(231 4.3(5.51 4.0(4.51 2.6(18.51 1.8(23.51
parents 1.40 .50 2.00 .79 .96
School s iz e  2.3(24.51 2.0(251 1.9(25.51 2.1(22.51 2.0(19.51
(large school 1.13 .82 .69 1.07 1.41
v s . sm all school)
M aintaining 2.3(24.51 3.5(14.51 2.9(17.51 1.7(261 1.8(23.51
th e classroom  1.37 2.65 1.68 .49 .96
(sweeping flo o r s , 
cleaning
In teractin g  2.2(261 3.0(19.51 2.3(221 2.1(22.51 1.8(23.51
w ith other 1.36 1.41 1.60 1.07 . 96
teachers
In teracting w ith 2.2(271 1.8(261 2.0(23.51 2.0(24.51 1.5(26.51
students ou tsid e 1.55 .96 1.00 1.00 1.00
th e teaching  
environment
a CS = Concrete Sequential (n=38) 
k AS = A bstract Sequential (n=7) 
c  AR = A bstract Random (rt=7)
^ CR = Concrete Random (n=4)
e  other = th ose respondents w ith two or more mind s ty le s  t ie d  fo r  the  
h igh est score. (n=4)
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Factor Analysis of School-Related Stressors
Hie measuring instrument in  th is  study consisted  o f 27 item s. 
C alculation o f s ta t is t ic a l te s ts  o f d ifferen ces an each o f these  
item s in d iv id u ally  by dominant mind s ty le  would have been cumbersome 
to  in te r p r e t a s w e ll a s crea tin g  a h igh  le v e l  o f  i n f l a t i o n  o f  
experim ent-wise error (alpha l e v e l ) . Therefore, a factor analysis 
o f th e  sc h o o l-r e la te d  s tr e s so r s  was conducted to  determ ine i f  
underlying factors could be id en tified  in  the data.
R esults o f  th e factor analysis revealed four factors in  the 
sc a le . These fa cto rs, as labeled by the researcher, th e percentage 
o f variance explained, and the factor loadings fo r  each item  are 
presented in  the follow ing factor an alysis section .
Factor Analvsia. The factors id en tified  were as follow s:
(A) Factor 1 -  F inancial Issu es -  29.1% o f variance
Factor Loading
1. Need fo r  p rofession al/tech n ica l update
2. Salary
3. Adequacy o f teaching f a c i l it ie s





5. Obtaining necessary teaching supplies and
m aterials .53
6. P ossib le  lo s s  o f jcfo due to  budgetary cuts
7. Student sa fe ty  and personal injury
.50
39
(B) Factor 2 -  Non-Classrocsn Issu es -  6.8% o f variance
Factor loading
1 . Iirtra-curricu lar d u ties (bus, h a ll,
lunchroom, paperwork, e tc . d u ties) .66
2 . School p h ilo so p h y /p o lic ies .59
3 . In teractin g  w ith school admini stra to rs .59
4 . Lack o f  input on sch oo l-rela ted  d ec isio n s .51
5 . E xtra-curricular d u ties (student c lu b s, f ie ld
tr ip s , e t c . )  .49
6. C lass s iz e  (student/teacher ra tio ) .47
7 . M aintaining the classroom  (sweeping flo o r s ,
clean ing chalkboard, e t c . )  .45
(C) Factor 3 -  A dm inistrative Issu es -  5.8% o f variance
Factor loading
1 . In teractin g  w ith parents .65
2 . In teractin g  w ith other teachers .64
3. Weaknesses in  your p re-serv ice  or
under-graduate education .54
4 . A cccnplishing annual teacher goa ls and o b jectiv es .53
5 . In teractin g  w ith students ou tsid e th e
teach ing environment .52
6 . Adm inistrator or peer performance evaluation  .51
7 . School s iz e  (large school v s . sm all school) .40
8 . le sso n  plan preparation .38
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(D) Factor 4 -  Classroom Issu es -  5.3% o f  variance  
Factor loading
1 . Student d isc ip lin e .75
2 . Presence o f  sp ec ia l education students .72
3 . Student apathy .71
4 . Lesson presen tation  w ith in  th e  classroom .60
5 . In teractin g  w ith students w ith in  th e
teaching environment .57
ANOVA o f S tresso rs by Dominant Mind S ty le
Mean s t r e s s  sc o r e s  fo r  each  o f  th e  fo u r  fa c to r s  were 
ca lcu la ted , and th ese  were s t a t is t ic a l ly  compared by th e  le v e ls  o f  
dom inant mind s t y le  u s in g  th e  one-way A n a ly s is  o f  V ariance  
procedure.
R esu lts showed th a t th ere was no s ig n ific a n t d ifferen ce  in  th e  
mean r a tin g s  o f  th e  fo u r  fa c to r s  ( f i n a n c i a l ,  n on -classroom , 
ad m in istrative, and classroom  stresso rs) by dominant mind s ty le s  o f  
th e  t o t a l  group o f  respondents (see  Tables 19, 20, 21, and 22).
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Table 19
Analysis of Variance of Financial-Related Stressor Factor by
Dominant Mind Style of Totiisiana Vocational Teachers
Source d f s s F orcto
Between groupsa 4 3.56 .890 .61
W ithin groups 266 390.24
T otal 270 393.80
a Group means were: Concrete Sequential = 3 .4 ,  A bstract Sequential
= 3 .6 ,  A bstract Randcm = 3 .2 ,  Concrete Randcm = 3 .6 ,  Others = 3 .4 .
Table 20
A n alysis o f  Variance o f Nan-Classrocm-Related S tressor Factor bv
Dominant Mind S ty le  o f  Louisiana V ocational Teachers
Source d f SS F orcfo
Between groupsa 









a Group means were: Concrete Sequential = 3.1, Abstract Sequential
= 3.7, Abstract Randcm = 3.0, Concrete Randcm = 3.1, Other = 3.5
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Table 21
Analysis of Variance of Administrative-Related Stressor Factor
bv Dominant Mind Style of Trmisiana Vocational Teachers
Source d f s s  F prcfo
Between groups3 4 3.2573 .985 .42
W ithin groups 266 219.89
T otal 300 223.15
a Group means were: Concrete Sequential = 2 .5 ,  A bstract Sequential
= 3 .0 ,  A bstract Random = 2 .5 ,  Concrete Random = 2 .7 ,  Other = 2 .6 .
Table 22
Analysis o f Variance o f  Classroom-Related S tressor Factor 
bv Dominant Mind S ty le  <->-F Tenisjana Vocational Taarhprs
Source d f s s  F rrdb
Between groups3 4 6.84 .911 .46
W ithin groups 266 499.27
T otal 270 506.11
a Group means were: Concrete Sequential = 3.5, Abstract Sequential
= 3.5, Abstract Random = 3.2, Concrete Randcm = 3.7, Other = 3.3.
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When comparisons were made in  perceived s tr e s s  fa c to r  scores by 
dom inant mind s t y le s  fo r  th e  resp on d in g v o c a tio n a l a g r ic u ltu r e  
tea ch ers, no s ig n if ic a n t d ifferen ces were found between th e  groups 
on th e  four fa c to rs (fin a n c ia l, nan-classrocm , ad m in istrative, and 
classroom  str esso r s) (see  Tables 23, 24, 25, and 26).
Table 23
A n alysis o f  Variance o f  F inancial-R elated  S tressor  Factor by 
Dominant Mind S tv le  o f  T on-is-i ana Vocational ag ricu ltu re  Teachers
Source d f s s F Drcb
Between groups3 4 4.08 .5941 .67
W ithin groups 58 99.50
T otal 62 103.57
a Group means were: Concrete Sequential = 3 .4 ,  A bstract Sequential




Analysis of Variance of Non-Classrocro-Related Stressor Factor by
Dominant Mind Style of Louisiana V ocational Am-i culture Teachers
Source d f s s  F prob
Between groups3 4 3.818 . 5679 . 69
Within groups 58 97.499
Total 62 101.318
3 Group means were: Concrete Sequential = 3 .0 ,  Abstract Sequential = 
4.1 ,  Abstract Random = 3.0,  Concrete Random = 3.0,  Other = 2.9 .
Table 25
A nalysis o f  Variance o f A dm inistrative-R elated S tressor Factor by 
Dominant Mind S ty le  o f  LoHsiana Vocational AcrHculture Teachers
Source d f s s F prob
Between groups3 4 1.509 .3978 .8094
Within groups 58 55.022
Total 62 56.531
3 Group means were: Concrete Sequential = 2.5, Abstract Sequential =
3.0, Abstract Random = 2.6, Concrete Randcm = 2.6, Other = 2.2.
Table 26
AnalygHs of Variance of Classrcyn-^T ated Stressor Factor by
Dominant Mind Style of Tom  g i  ana V o c a t io n a l  Arrriculture Teachers
Source d f s s I prob
Between groups3 4 .5764 .7489 .5628
W ithin groups 58 127.3322
T otal 62 133.9086
a Group means were: Concrete Sequential = 3 .2 ,  A bstract Sequential
= 4 .2 ,  A bstract Randcm = 2 .6 ,  Concrete Randan «  3 .5 ,  Other = 3 .0 .
S tr e ss  data frcan th e  responding hone ecancm ics teach ers were 
a l s o  com pared by dom inant mind s t y l e  w ith  r e s u lt s  show ing no 
s ig n if ic a n t  d if fe r e n c e  betw een th e  groups on th e  fo u r  fa c to r s  
(f in a n c ia l, non-classrocm , ad m in istra tive , and classroom  s tr e s s o r s ) . 
(se e  T ables 27, 28 , 29, and 30).
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Table 27
Analysis of Variance of Financial a-hed Stressor Factor by
Dominant Mind Style of Ionisiana Home Economics Teachers
Source d f ss F prob
Between groups3 4 10.0817 1.7628 .1396
W ithin groups 143 204.4603
Total 147 214.5421
a G rap means were: Concrete Sequential = 3.3, Abstract Sequential 
= 3 .1 ,  Abstract Randcm = 3.1, Concrete Randcm = 3 .7 ,  Other = 4.2.
Table 28
A nalysis o f  Variance o f Nan-Classrocm-Related Stressor Factor bv
Dominant Mind S tv le  o f Louisiana Heme Ecancmics Teachers
Source d f ss  F prob
Between groups3 4 





a Group means were: Concrete Sequential = 3.3, Abstract Sequential
= 3.7, Abstract Randcm = 3.0, Concrete Randcm = 3.3, Other = 4.4.
Table 29
Analysis of Variance of Administrative-Related Stressor Factor bv
Dominant Mind Style of Touisiana Home Economics Teachers
Source d f s s F orab
Between groups3 4 2.6049 .8252 .5111
W ithin groups 143 112.8470
T otal 147 115.4519
a Group means were: Concrete Sequential -  2 .6 ,  
= 2 .8 ,  A bstract Randan = 2 .4 ,  Concrete Randan
A bstract Sequential 
= 2 .7 ,  Other = 3 .0 .
Table 30
A n alysis o f  Variance o f  C lassroon-R elated S tressor Factor by
Dominant Mind S tv le  o f  Louisiana Heme Economics Teachers
Source d f SS F crab
Between groups3 4 7.6514 1 .0409 .3883
W ithin groups 143 262.7861
T otal 147 270.4376
a Group means were: Concrete Sequential = 3.7, Abstract Sequential
= 3.6, Abstract Randan = 3.2, Concrete Randan = 3.5, Other = 3.9.
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R e su lts  showed th a t  th e  dom inant mind s t y l e  groups among 
secondary trad e and industry teach ers were a lso  n ot s ig n if ic a n tly  
d i f f e r e n t  on t h e  f o u r  o v e r a l l  s t r e s s  f a c t o r s  ( f i n a n c i a l ,  
non-classroom , adm in istrative, and classroom  stresso rs) (see  Tables 
31, 32, 33 and 34).
Table 31
A n alysis o f  Variance o f F inancial-R elated  S tressor  Factor by 
Dominant Mind S ty le  o f  Icu isia n a  Secondary Trade and Industry  
Teachers
Source d f s s F Drob
Between groups3 4 8.2130 1.7951 .1430
W ithin groups 55 62.9091
T otal 59 71.1221
a  Group means were: Concrete Sequential = 3 .5 ,  A bstract Sequential
= 4 .2 ,  A bstract Randcm = 4 .0 ,  Concrete Randan = 4 .0 ,  Other = 2 .5 .
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Table 32
analyses  o f  Variance o f  Non-CLassroan-gel atgrf S tresso r  Factor by
Dominant Mind S tv le  o f  Tcnisiana Secondary Trade and Industry  
Teachers
Source d f s s  F erbb
Between groups3. 4 1.3648 .3826 .8201
W ithin groups 55 49.0471
T otal 59 50.4119
3 Group means were: Concrete Sequential = 2 .8 ,  A bstract Sequential 
= 3 .3 ,  A bstract Randan = 2 .7 ,  Concrete Randan = 2 .7 ,  Other = 2 .5 .
Table 33
Anal v s  i s  o f  Variance o f  A dm inistrative-R elated S tressor  Factor bv
Dominant Mind S tv le  o f  TraHg-iana Secondary Trarfe and Industry  
Teachers
Source d f s s I Drab
Between groups3 4 2.6055 .7430 .5668
W ithin groups 55 48.2161
T otal 59 50.8216
a  Group means were: Concrete Sequential = 2 .5 ,  A bstract Sequential
= 3 .3 ,  A bstract Random = 2 .6 ,  Concrete Random = 2 .6 ,  Other = 2 .2 .
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Table 34
A n alysis o f  Variance o f  Classroom-Related S tressor  Factor bv 
Dominant Mind S tv le  o f  lo m sian a  Secondary 'Trade and Industry  
Teachers
Source d f s s F prdb
Between groups3 4 9.1903 1.5006 .2147
W ithin groups 55 84.2090
T otal 59 93.3993
a Group means were: Concrete Sequential = 3 .4 ,  A bstract
Sequential = 3 .0 ,  A bstract Random = 3 .7 ,  Concrete Random = 4 .3 ,  
Other = 2 .8 .
Dominant Mind S tv le  Groups and Rankings o f  Perceived S tresso rs
To fu rth er examine th e  s im ila r it ie s  among th e  dominant mind 
s t y le  groups an perceived  s tr e s s , th e  s tr e s s  item s were ranked by 
daminant mind s ty le . Kendall's Tau C orrelation C o e ffic ien ts  were 
then ca lcu la ted  between th e  rankings.
Data i s  presented f i r s t  on th e to ta l sample o f  respondents 
in c lu d in g  a g r ic u ltu r e , home econom ics, and secon d ary  tr a d e  and 
in d u str y  te a c h e r s . To in te r p r e t  th e  m agnitude o f  rep o rted  
co rre la tio n  c o e ff ic ie n ts , d escrip tors developed by D avis (1971) were 
u t iliz e d .
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Hie d escrip tors used were as fo llow s 
C o effic ien t D escription  
Very strong a sso c ia tio n  
S u bstantia l a sso c ia tio n
70 or h igher  
50 to  .69
30 to  .49 Noderate a sso c ia tio n
10 to  .29 low a sso c ia tio n
01 to  .09 N eg lig ib le  a sso c ia tio n
(D avis, 1971, p .48)
Among th e  to ta l  group o f  vocation al teachers in  th e  study, th e  
h ig h e s t  r e la t io n s h ip  was found betw een C oncrete S eq u en tia l and 
A bstract Random mind s ty le s . Sh is re la tio n sh ip  was described as a 
very strong a sso c ia tio n  (D avis, 1971) w ith  an r  o f  .83 (see  Table 
35). Concerning Table 35, two other re la tio n sh ip s were found to  be 
v ery  str o n g , and fo u r  c o r r e la t io n s  f e l l  in to  th e  s u b s ta n tia l  
a sso c ia tio n  category.
92
Table 35
Rankings of Perceived Stressors Bv Dominant Mind Stvle of the Total
Respondents o f  L ouisiana V ocational Teachers
DOMINANT MIND STYLE
DOMINANT CSa ASb ARC CRf3
MIND STYLE r r r r
A bstract Sequential .58
A bstract Random .83 .56
Concrete Random .75 .46 .70
OTHERe .57 .39 .47 .52
N ote; C orrelation s presented axe K endall's Tau C o effic ien ts  
a CS = Concrete Sequential 
b AS = A bstract Sequential 
c  AR = A bstract Random 
d CR = Concrete Random
e  Other = th o se  in d iv id u a ls who had two or more mind s ty le s  t ie d  fo r  
th e  h ig h est sco re
For th e  resp on d in g  v o c a tio n a l a g r ic u ltu r e  te a c h e r s , th e  
h ig h e s t  r e la t io n s h ip  was found betw een C on crete S e q u en tia l and 
A bstract Random (see  Table 3 6 ). lh is  re la tio n sh ip  was described  as  
a su b sta n tia l a sso c ia tio n  w ith  an r  o f  .5 5 . In  Table 36, seven
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re la tio n sh ip s were found to  be moderate, and two co rre la tio n s f e l l  
in to  th e  low a sso c ia tio n  category.
Table 36
Rankings o f  P erceived S tresso rs by D o m i n a n t  Mind S tv le  o f  Responding 
Louisiana V ocational A griculture Teachers
DOMINANT MIND STYLE
DOMINANT csa AS*3 ARC
MIND STYIE r r r r
A bstract Sequential .30
A bstract Random
inin• .45
Concrete Random .48 .37 .38
OTHER .36 .29 .23 .39
N ote. C orrelation s presented are Kendall fs  Tau C o e ffic ien ts  
a CS = Concrete Sequential
k  A S  = A bstract Sequential
c  AR = A bstract Random
^ CR = Concrete Random
e  oth er = th ose  in d iv id u a ls who had two or more mind s ty le s  t i e  fo r  
th e  h ig h est score
Far th e  group o f responding Louisiana home economics teach ers,
th e  h ig h est r e la tio n sh ip  was found between th e  Concrete Sequential
and Abstract Random. Lhis relationship was described as a very
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stron g a sso c ia tio n  w ith  an r  o f  .7 3 . Three r e la tio n sh ip s  were found 
to  be su b sta n tia l, f iv e  re la tio n sh ip s were found to  be m oderate, and 
one r e la tio n sh ip  was found to  f a l l  in to  th e  lew  a sso c ia tio n  category  
(se e  Table 3 7 ).
Table 37
PanToncfs o f  P erceived S tresso rs bv Dominant wind s t y le  o f  
Responding L ouisiana Home Economics Teachers
DOMINANT MIND STYIE
DCMTNANT CSa AE?3 ARC
hind STYLE r r r r
A bstract S eq u en tia l .54
A bstract Pandean .73 .49
Concrete Pandean .55 .27 .58
OJLHEKe .45 .46 .38 .42
N ote. C orrela tion s presented  are K en dall's Tau C o e ffic ie n ts  
a  CS = Concrete Sequential
** AS = A b stract Sequential
c  AR = A b stract Pandean
d CR = Concrete Pandean
e  Other = th o se  in d iv id u a ls who had two or more mind s t y le s  t i e  fo r  
th e  h ig h est score
For th e  responding L ouisiana secondary trad e and in d u stry
tea ch ers , th e  h ig h est r e la tio n sh ip  was found between Concrete
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Sequential and Concrete Randan. This relation sh ip  was described as 
a su b stan tia l association  with an r  o f .67 (see Table 38). One 
other correlation  was found to  be su b stan tia l, w hile three 
rela tion sh ip s were in  the moderate category. In addition, four 
rela tion sh ip s were found to  be in  the low category, w hile one 
correlation  f e l l  in to  the n eg lig ib le  associa tion  category.
Table 38
Rankings o f Perceived Stressors by Daminant Mind S ty les o f 
Responding Louisiana Secondary Trade and Industry Teachers
DOMINANT MIND STYLE
DOMINANT CSa AS53 ARC C5&
MIND STYLE r r r r
Abstract Sequential .19
Abstract Randan .49 .22
Concrete Randan .67 .15 .40
0THERe .52 -.0 1 .15 .47
Note. C orrelations presented are K endall's Tau C oefficien ts 
a CS = Concrete Sequential 
k AS = Abstract Sequential 
°  AR = Abstract Random 
d CR = Concrete Randan
e Other = those ind ividuals who had two or more mind s ty le s  t i e  for  
the h igh est score
CHAPTER V
SUMMARY, CONCLUSIONS, and RECXMMENDATICNS 
Summary
The primary purpose o f th is  study was to  compare perceived  
stresso rs o f  se lec ted  vocation al teachers a t  th e secondary school 
le v e l by those teachers' daminant mind s ty le s .
The sp e c ific  ob jectives were:
1. Describe vocational agricu ltu re, home economics, and secondary
tra d e  and in d u stry  tea ch ers in  L ou isian a u sin g  s e le c te d  
demographic variab les.
2 . Id en tify  the dominant mind s ty le s  o f Louisiana vocational
agricu ltu re, home economics, and secondary trade and industry  
teachers.
3. I d e n tify  p erce iv ed  sc h o o l-r e la te d  s tr e s s o r s  o f  s e le c te d
L ou isian a v o c a tio n a l a g r ic u ltu r e , home econom ics, and 
secondary trade and industry teachers.
4 . Compare p erce iv ed  s tr e s s o r s  by dominant mind s t y le  o f
L ou isian a v o c a tio n a l a g r ic u ltu r e , home econom ics, and 
secondary trade and industry teachers.
The study was a d escrip tiv e  research. The ta rg et population  
was d e fin ed  as secondary v o c a tio n a l ed u cators in  th e  s t a t e  o f  
L ou isia n a . The a c c e s s ib le  p o p u la tio n  was d e fin ed  a s secondary  
v o c a tio n a l tea ch ers in  L ou isian a who tea ch  in  th e  a rea s o f  
vocation al agricu ltu re, heme economics, and secondary trade and 
industry, a s estaKi jj gfrprf by the Smith-Hughes Vocational Act o f  1917.
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The frame o f  th e  a c ce ss ib le  population was esta b lish ed  using th e  
1988-89 te a c h e r  d ir e c to r ie s  o f  v o c a tio n a l a g r ic u ltu r e , home 
econ om ics, and secondary tra d e  and in d u str y  d evelop ed  by th e  
resp ec tiv e  se c tio n s o f  th e  Louisiana S ta te  Department o f  Education, 
O ffice  o f  V ocational Education. The sampling p lan co n sisted  o f a 
proportional, s t r a t if ie d , random sample o f  429 in d iv id u a ls from th e  
th r e e  v o c a tio n a l a r e a s . The minimum req u ired  sam ple s iz e  was 
determ ined  u s in g  C ochran's sam ple s iz e  form ula fo r  each  o f  th e  
separate groups o f  vocation a l teach ers. Proportionate sample s iz e s  
o f  each group were: a) V ocational A gricu lture 95 (21.94% o f the  
t o t a l  sample) = 95, (b) Home Economics 232 (54.34% o f th e  to ta l
sample) = 232, and (c) Secondary Trade and Industry 102 (23.72% o f 
th e  to ta l sample) = 102.
Data were c o lle c te d  using two instrum ents. One instrum ent was 
th e  Greoorc S tv le  D elineator: Research E d ition  (see  Appendix A ).
T his instrum ent id e n t if ie s  th e  four b a sic  channels through which th e  
mind rece iv es and expresses inform ation c a lle d  dominant mind s ty le . 
P erm ission  was o b ta in ed  from Dr. Anthony G regorc t o  u se  th e  
instrum ent (see  Appendix B ).
A secon d  in stru m en t (se e  Appendix C) was composed o f  two 
p a r ts . The f i r s t  p a r t c o n s is te d  o f  a  l i s t i n g  o f  27 p o te n t ia l  
sch o o l-re la ted  str e sso r s . Teachers responded to  th ese  by ra tin g  
each one u sin g  a 7-p o in t sc a le  ranging from 1 = M ild S tresso r  to  
7 = Severe S tressor . The second part o f  th e  instrum ent co n sisted  o f  
f iv e  demographic item s includ ing age, current teach in g area, number
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o f  years in  th e  current teaching f ie ld , h ig h est le v e l o f  educat ion  
com pleted, and gender.
Data were c o lle c te d  by m ailed q u estion n aires. Nonresponse 
fo llo w -u p  in c lu d in g  a  p o stca rd  rem inder and th r e e  a d d itio n a l 
m ailin gs (see  Appendices E, F and G). This resu lted  in  a f in a l  
to ta l  response r a te  o f  79.8% (N=342) and a usab le response ra te  o f  
77.1%. (N=331) For th o se  respondents who om itted th e  Greoorc S tv le  
D elin eator, a  follow -up  le t t e r  was n a iled  requesting a  return o f  
th a t instrum ent (see  Appendix H). An in ten siv e  telephone follcw -up  
o f  a random sample o f  22 nonrespanding teachers was a lso  conducted. 
Data c o lle c te d  in  th e  telephone follcw -up included id e n tif ic a tio n  o f  
dominant mind s t^ le  and data concerning age, current teach in g  area, 
number o f  years in  th e  current  teaching f ie ld , h ig h est le v e l o f  
ed u ca tio n  com p leted  and gender. N onrespondents w ere th en  
s t a t i s t ic a l ly  compared w ith  th e  respondent group on th e se  item s and 
were found to  be not s ig n if ic a n tly  d iffe r e n t on a l l  v a r ia b le s o f  
comparison. T herefore, th e  researcher concluded th a t th e  groups 
were sim ila r  and th a t th e  respondent group was rep resen ta tive  o f  th e  
a c c e ss ib le  population .
1 . Findings re la ted  to  th e  O bjective one included th e  fo llow in g:
(a) Only 9.9% o f  th e  responding to ta l group were 29 years 
o f  age or younger, w h ile 76.7% o f th e  responding to ta l  
group o f  v o c a tio n a l te a c h e r s  w ere betw een  30 and 49 
years o f  age.
(b) A t o t a l  o f  58.3% o f  th e  respond ing t o t a l  group o f  
vocation al teachers had 11 or more years o f  experience.
(c) A t o t a l  o f  83.3% o f  th e  resp ond ing t o t a l  group o f  
vocation al teachers had a bachelor’s  degree or higher 
le v e l o f  education.
Findings re la ted  to  O bjective two included th e  follow ing:
(a) The most frequently id e n tifie d  dominant mind s ty le  was 
C oncrete S e q u en tia l, fo r  th e  t o t a l  resp on d en ts o f  
vocation al educators (165 or 63.2%), and fo r  vocation al 
a g r ic u ltu r e  te a c h e r s  (41 o r  65.1%), home econom ics 
teachers (86 or 62.3%), and secondary trade and industry  
teachers (38 or 63.4%).
Findings re la ted  to  O bjective three included th e  follow ing:
(a) No s c h o o l-r e la te d  s tr e s s o r  fo r  th e  t o t a l  respond ing
group o f  v o c a tio n a l tea c h e rs o r  th e  subgroups o f  
vocation a l agricu ltu re, heme economics, and secondary 
tra d e  and in d u stry  was ra ted  in  th e  se v e r e  range 
(greater than 5.0) o f  s tr e s s .
(b) "Student apathy" was rated th e  most s tr e s s fu l item  by
th e  resp on d in g group o f  v o c a tio n a l te a c h e r s  (mean =
4 .3 ) ,  th e  responding vocation al agricu ltu re teachers 
(mean = 4 .0 ) ,  and th e responding hone economics teachers 
(mean = 4 .6 ) .
(c) " I n te r a c t in g  w ith  s tu d e n ts  o u t s id e  th e  te a c h in g  
environment (mean = 2.0) was rated th e  le a s t  s tr e s s fu l
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Item by th e to ta l group o f vocational educators (mean =
2 . 0 ) ,  by a g r icu ltu re  tea ch ers (mean = 2 . 0 ) ,  by home 
economics teachers (mean = 1 .9 ) ,  and by secondary trade 
and industry teachers (mean = 2 .1) .
(d) "Student  apathy" (mean = 4 .3 ) ,  "Salary" (mean = 4.3) ,  
"Student d iscip lin e"  (mean *= 4 .0 ) ,  "Intra-curricular 
d u ties (bus, h a ll, lunchroom, paperwork, e tc . duties"  
(mean = 3 .8 ) ,  "obtaining necessary teaching supplies and 
m ateria ls"  (mean = 3 . 7 ) ,  and "Funding fo r  annual 
budgetary expenses" (mean -  3.6) were rated the most 
s t r e s s f u l  item s by responding L ouisiana v o ca tio n a l 
teachers.
(e) For resp o n d in g  L o u isia n a  v o c a t i o n a l  a g r ic u ltu r e  
teachers, "Student apathy" (mean = 4 .0 ) ,  "Obtaining 
necessary teaching supplies and m aterials" (mean = 3 .9) ,  
and "Salary*1 (mean = 3.8) were id en tified  as th e most 
s tr e ss fu l item s.
(f) Responding Louisiana hone economics teachers id en tified  
"Student apathy1' (mean = 4 .6 ) ,  "Salary" (mean = 4 .4) ,  
" I n tr a -c u r r ic u la r  d u t ie s  (bus,  h a l l ,  lunchroom , 
paperwork, e tc . d u tie s)"  (mean = 4 . 1 ) ,  and "Student 
d iscip lin e"  (mean = 4 . 0 )  as the most s tr e ssfu l item s.
(g) "Salary" (mean = 4 . 3 ) ,  "Student d is c ip lin e "  (mean =
4 . 2 ) ,  "Student apathy" (mean = 4 . 0 ) ,  "O btaining 
necessary teaching supplies and m aterials" (mean = 3 .9) ,
and "Possible lo s s  o f job due to  budgetary cuts" (mean = 
3 . 9 )  w e r e  I d e n t i f i e d  a s  t h e  m o s t  s t r e s s f u l  
sch oo l-rela ted  item s by Louisiana secondary trade and 
industry teachers
Findings rela ted  to  O bjective four Included th e follow ing:
(a) "Student apathy" was th e  m ost s t r e s s f u l  item  fo r  
Louisiana vocational teachers w ith Concrete Sequential 
(mean -  4 . 4 ) ,  A b stract S eq u en tia l (mean = 4 .6 )  and 
Concrete Randan (mean = 4.8) dominant mind s ty le s .
(b) "Salary" (mean = 4.3) was th e most s tr e s s fu l item  for
L ou isian a  v o c a tio n a l tea c h e rs  w ith  A b stra ct Random 
dominant mind s ty le s .
(c) "Lack o f input on sch ool-related  decisions" was th e most 
s tr e s s fu l item  fo r  the to ta l respondents o f  Louisiana 
vocation al teachers (mean = 4 .2 ) ,  and th e  vocational 
a g r ic u ltu r e  tea ch ers (mean = 3 . 5 ) ,  home econom ics 
teachers (mean = 5.1) and secondary trade and industry
teachers (mean = 3.5) so id e n tifie d  as "Other" dominant
mind s ty le ,
(d) "Salary" was th e  m ost s t r e s s f u l  item  fo r  th o se
v o c a tio n a l a g r ic u ltu r e  te a c h e r s  whose dom inant mind 
s ty le  was Concrete Sequential (mean = 4 .3 ) ,  and t ie d  for  
m ost s t r e s s f u l  fo r  th o se  tea c h e rs  w ith  A b stract 
Sequential (mean = 5.0) and A bstract Randan (mean -  4.6) 
dominant mind s ty le s .
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(e) Hie responding vocational agricu lture teachers who were 
id e n tifie d  as Abstract Sequential dominant mind s ty le  
ra ted  "O btaining n ecessa ry  tea ch in g  su p p lie s  and 
m aterials" (mean = 5.0) as th e most s tr e s s fu l item .
(f) Hie responding vocational agricu lture teachers who were 
id e n tifie d  as Abstract Random id e n tifie d  "Rinding for  
annual budgetary expenses" (mean = 4 . 6 )  as th e  m ost 
s tr e s s fu l item .
(g) Hie le a s t  s tr e ss fu l item  fo r  the Concrete Sequential 
(mean = 2 .2)  and "other" (mean = 1 .5)  dom inant mind 
s t y l e s  o f  v o c a t io n a l a g r ic u ltu r e  te a c h e r s  was 
" I n te r a c tin g  w ith  s tu d e n ts  o u ts id e  th e  te a c h in g  
envi ronment".
(h) "Presence o f sp ecia l education students" (mean = 1.5) 
was th e  le a s t  s tr e ss fu l item  for A bstract Sequential 
vocation al agricu lture teach ers.
( i)  "School ph ilosophy/policies"  (mean = 1.7) was th e le a s t  
s t r e s s f u l  item  fo r  A b str a c t Random v o c a t io n a l  
agricu ltu re teachers.
(j) For those heme economics teachers id e n tifie d  as Concr ete  
Sequential (mean = 4 .8 ) ,  A bstract Sequential (mean = 
4 .7 ) ,  Concrete Random (mean = 4 .8 ) ,  and Other (mean = 
5 . 1 ) ,  "Student apathy" was id e n t if ie d  a s th e  m ost 
s tr e s s fu l item .
Hone economics teachers w ith Abstract Random daminant 
mind s ty le s  id e n tifie d  "Salary11 (mean = 4 . 6 )  as the most 
str e s s fu l item .
Home econom ics tea ch ers w ith  "Other" dominant mind 
s ty le s  id e n tifie d  "Student apathy", Lack o f  input on 
s c h o o l - r e l a t e d  d e c i s i o n s "  (mean = 5 . 1 ) ,  and  
"Extra-curricular d u ties (student clubs, f ie ld  tr ip s , 
e tc ."  (mean = 5.0) as th e most s tr e ssfu l item . These 
item s were th e only stresso rs rated in  the severe range. 
"Salary" was th e  most s tr e ss fu l item for secondary trade  
and industry teachers w ith Concrete Sequential (mean =
4 .3 ) ,  Abstract Sequential (mean = 5 .0 ) ,  and Abstract 
Random (mean = 4.6) dominant mind s ty le s .
"Student d iscip lin e"  (mean = 5.1) was th e most s tr e ss fu l 
item  fo r  secondary tra d e  and in d u stry  tea c h e rs w ith  
Concrete Random dominant mind s ty le s .
For the to ta l group o f respondents, correlation s o f the  
rankings w ith  dominant mind s t y le s  were found t o  be  
moderate or higher between each pair o f dominant mind 
s ty le s .
A fa cto r-a n a lysis o f th e sch ool-related  stresso r  sca le  
in d ic a te d  fo u r  prim ary fa c to r s :  (a) f in a n c ia l, (b) 
nan-classrocra, (c) adm inistrative, and (d) classroom  
stresso rs.
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(q) No s ig n ific a n t d ifferen ce in  th e mean ratin gs o f the  
four factors (fin a n c ia l, non-classroom, adm inistrative, 
and classroom stressors) were found by daminant mind 
s t y l e s  o f  t h e  t o t a l  r e s p o n d i n g  g r o u p  o f  
v o c a t io n a l t e a c h e r s ,  th e  resp o n d in g  v o c a t i o n a l  
a g r ic u ltu r e  te a c h e r s , th e  responding home econom ics 
tea c h e r s , or th e  responding secondary tra d e  and
industry teachers.
Conclusions and Recommendations
Based on th e  find in gs o f th is  study, th e follow ing conclusions 
and recommendations were drawn by the researcher.
1. The m ajority o f  Louisiana vocational educators in  the  
study have Concrete Sequential dominant mind s ty le s .
Ih is  conclusion was based upon th e  finding th a t 165 (63.2%)
responding vocational educators, 41 (65.1%) vocational agricu lture
te a c h e r s , 86 (62.3%) home econom ics te a c h e r s , and 38 (63.4%)
secondary trade and industry teachers were id e n tifie d  as Concrete 
Sequential.
Based on t h is  f in d in g  and co n c lu sio n , th e  resea rch er  
recommends th a t further study be conducted in  th is  area. Although 
th is  research d id  answer some questions, many more questions were 
ra ised . Questions which th is  researcher fe e ls  might d ir ec t future
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research include th e follow ing:
a . Ace th e proportions o f  th e  various dominant mind s ty le s  
among v o c a tio n a l ed u cators s im ila r  t o  th o se  among 
nan-vocational educators?
b . How do vocation al teacher education graduates who enter  
teaching compare w ith th ose who en ter other f ie ld s  o f  
endeavor on daminant mind sty le s?
c . What i s  th e  re la tio n sh ip  between undergraduate student 
teach ers' daminant mind s ty le s  and th e ir  supervising  
teach ers' daminant mind sty le ?
Other areas not addressed in  th is  study which are p o te n tia lly  
worthy o f research include:
a . Do vocation al teacher education program com pleters have 
sim ila r  dominant mind s ty le s  to  th e vocation a l education  
teacher groups who prepared them?
b . Are in d iv id u a ls  w ith  d if f e r in g  dom inant mind s t y le s  
in c lin ed  to  choose d iffe r e n t vocation al teach ing areas?
2 . Iou isian a  vocation a l teachers perceived "Student apathy"
to  be th e  most s tr e s s fu l sch o o l-rela ted  s tr e s s  item .
This conclusion  i s  based on th e fin d in g th a t "Student ap ath y"  
had th e  h ig h est mean ra tin g  (mean = 4.3) fo r  th e  to ted  group o f  
vocation a l teachers who responded, th e  h igh est mean ra tin g  (mean =
4.0) fo r  vocation a l agricu ltu re teach ers, th e  h ig h est mean ratin g  
(mean = 4.6) fo r  responding heme economics teach ers, and th e  th ird
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h igh est mean ra tin g  (mean = 4.0) fo r  responding secondary trade and 
industry teach ers.
One might r a ise  th e  questions: To what exten t i s  th is  problem 
o f apathy em inating from th e  student a s opposed to  coming from a 
lack  o f  use o f  m otivational s tr a te g ie s  on th e part o f  th e  teacher? 
Could th e  teacher la ck  th e knowledge or s k i l l  necessary to  crea te  an 
environment conducive to  learning?
T h erefore, based  on t h is  f in d in g  and c o n c lu s io n , th e  
researcher recommends th a t th e  Louisiana Department o f Education and 
lo c a l  sc h o o l system s co n sid er  th e  q u estio n s  r a is e d  and perhaps 
provide teacher in serv ice  a c t iv it ie s  which focus on th e  development 
and th e  ap p lica tion  o f m otivational s tr a te g ie s  and techniques in  th e  
classroom . In add ition , th e  researcher recommends th a t teacher  
education programs increase th e ir  emphasis on student m otivational 
techniques and str a te g ie s .
3 . V o ca tio n a l ed u ca tors in  L ou isian a  a re  n o t se v e r e ly  
stressed .
T his conclusion  i s  based an th e fin d in g th a t no sch o o l-rela ted  
str e sso r  fo r  th e  to ta l responding group o f  vocation al teach ers, or 
fo r  th e subgroups o f  vocation al agricu ltu re, heme econom ics, and 
secondary trade and industry was rated in  th e severe range (greater  
than 5.0) o f s tr e s s .
T his research i s  in co n sisten t w ith Harrison and B urnett's 
(1986) study in  which approximately 200 teachers id e n tifie d  ex tra - 
and in tra -cu rr icu la r  school demands an teacher tim e, lim ita tio n s on
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in d iv id ual amb itio n s  and ego sa tis fa c tio n , and concerns re la ted  to  
classroom  management a s fa cto rs which created  a severe degree o f  
s tr e s s . U iis  conclusion  i s  a lso  in co n sisten t w ith  S a v ille 1 s  (1981) 
study in  which 65 percent o f  h is  to ta l population found teach in g to  
be h ig h ly  s tr e s s fu l, and 58 percent reported th ey  had ser io u sly  
considered lea v in g  th e  f ie ld  due to  s tr e s s .
One p o s s ib le  e x p la n a tio n  fo r  t h i s  in c o n g r u ity  i s  th a t  a 
d ifferen ce  e x is t s  between what teachers p erceive a s s tr e s s fu l and 
what a c tu a lly  i s  s tr e s s fu l. In  add ition , s in ce  p erceived  s tr e s s  has 
been shown to  be cum ulative (French, 1976) and 16 o f  th e  27 s tr e s s  
item s in  th is  research were id e n tifie d  a s m oderately s tr e s s fu l, 
s tr e s s  may p ro g ressiv ely  in crease , thus producing a h igh  degree o f  
s tr e s s  o v era ll w ith in  th e  in d iv id u a l. T his could have occurred even 
though no in d iv id u al item s on th e questionnaire were id e n tif ie d  as 
h ig h ly  s tr e s s fu l.
A nother p o s s ib le  ex p la n a tio n  i s  th a t  c u r re n t budgetary  
concerns in  Louisiana have overshadowed th e  issu e s  id e n tif ie d  in  
t h is  study. Teacher pay c u ts , Department o f  Education budget cu ts  
to  Louisiana vo cation a l sch o o ls, program c a n ce lla tio n s in  vocation al 
areas, e tc . may have impacted upon vocation a l tea c h e r 's  perceptions 
making item s id e n tif ie d  in  t h is  research seem le s s  c r it ic a l  when 
compared w ith  th e  other is su e s  id e n tifie d  above. Therefore, th e  
researcher recommends th a t research be conducted which i s  designed  
to  a sse s s  th e  e f fe c t s  th a t th e  current economic s itu a tio n  and such 
b u d getary is s u e s  a s  te a c h e r  p a y cu ts, budget c u ts  t o  v o c a tio n a l
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sch o o ls, program ca n cella tio n s, e tc . may have had on vocation al 
teach ers and program areas. Hie researcher a lso  recommends th at 
lo c a l  sc h o o l system s and th e  L ou isian a  Departm ent o f  E ducation  
provide teacher in serv ice  a c t iv it ie s  which focu s on th e  development 
and a p p lica tio n  o f  coping s tr a te g ie s  and techn iques.
4 . The item  c r e a tin g  th e  l e a s t  s t r e s s  fo r  v o c a tio n a l 
te a c h e r s  was " In te r a c tin g  w ith  s tu d e n ts  o u ts id e  th e  tea ch in g  
environment".
T his conclusion  i s  based on th e fin d in g  th a t "Interacting w ith  
stu d e n ts  o u ts id e  th e  tea c h in g  environm ent was r a te d  th e  le a s t  
s tr e s s fu l item  by th e  to ta l group o f responding v o cation a l educators 
(mean = 2 . 0 ) ,  by a g r ic u ltu r e  te a c h e r s  (mean = 2 . 0 ) ,  by home 
economics teach er (mean = 1 .9 ) ,  and by secondary trad e and industry  
teacher (mean = 2 .1 ) .
5.  Underlying fa cto rs were found to  e x is t  in  th e  s tr e s s  
instrum ent o f  th e  study.
A fa c to r  a n a ly s is  was conducted by th e  r e se a r c h e r . T h is 
a n a ly sis  revealed  four underlying fa cto rs in  th e  sc a le  and served as 
th e  b a s is  fo r  t h is  conclu sion . These fa c to r s were lab eled  by the  
researcher a s (1) F inancial is su e s , (2) Non-Classroom is su e s , (3) 
A dm inistrative is su e s , and (4) Classroom is su e s .
6 . The m a jo r ity  o f  th e  s t r e s s  item s on th e  resea rch  
instrum ent were perceived  t o  be in  th e  moderate s tr e s s  range by 
v ocation a l educators.
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I h is  conclu sion  i s  based an th e  fo llow in g  fin d in gs: on th e  
in stru m en t, 16 o f  th e  27 item s o f  th e  in stru m en t fo r  th e  t o t a l  
group, 15 o f  th e  27 fo r  th e  agricu ltu re tea ch ers, 16 o f th e  27 fo r  
home economic teach ers, and 16 o f  th e  27 fa r  secondary trade and 
industry teach ers were perceived to  be in  th e  moderate s tr e s s  range.
7 . Responding vocation al teach ers in  Louisiana w ith  various 
dominant mind s ty le s  had sim ila r  perceptions regarding degree o f  
s tr e s s  o f  th e  underlying fa cto rs in  th e  instrum ent.
T his conclusion  i s  based upon th e  fin d in gs th a t th ere are no 
s ig n if ic a n t  d ifferen ces in  th e  mean fa c to r  sco res by daminant mind 
s t y l e s  group fo r  th e  t o t a l  group o f  v o c a tio n a l te a c h e r s , fo r  
v o c a tio n a l a g r ic u ltu r e  te a c h e r s , home econom ics te a c h e r s , or  
secon d ary  tr a d e  and in d u stry  te a c h e r s . T h is i s  in  c o n tr a s t  to  
G uild and Ganger's (1985) fin d in gs which id e n tif ie d  th a t various 
s ty le s  do rea c t d iffe r e n tly  to  s tr e sso r s . Gregorc (1985) a lso  found 
th a t a  tea c h e r 's  ind iv idu al p erson a lity  would be r e fle c te d  in  h is  or 
her p ro fessio n a l behavior.
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GREGORC STYLE DELINEATOR™ 
RESEARCH INSTRUMENT
DIRECTIONS
Before s ta rtin g  w ith  the w ord  matrix on the next 
page, carefully read  ail seven of the  following direc­
tions and  suggestions:
1. Reference Point. You m ust asses the relative 
value of th e  wnrdx in  each group using your SELF 
a s  a  reference point: th a t is. w ho you are deep 
dow n. N O T who you are at home, at work, at 
school n r w ho vnu w ould like to be or feel vnu ought 
to  be. T H E  HEAL YOU MUST BE THE 
H EFEHENCE PO INT.
2. W ords. T h e  words used in the  C rrg n rr Style 
D rlinralnr  m atrix a re  not parallel in construction 
n o r a re  they  all adjectives o r  all nouns. This was 
done on purpose. Just react to  the words as they are 
presented.
Example
3 . R ank. R ank in o rder the  ten  
sets of four words. Put a  “4“ in 
th e  box above the  w ord in each ’ 
set w hich is the best an d  most 
pow erful descriptor of your 
SELF. C ive  a  “3” to  the  w ard  
w hich is the next most like you, a 
“ 2" to th e  next and  a  "1“  to  the 
w ord  w hich is the  least descriptive 
o f your SELF. E ach w ord in a set 
m ust have a  ranking of 4 . 3 . 2 or 
I . No tw o words in a  set ra n  have 
th e  sam e rank .
4. React. To rank the words in a set. react to vnur 
Jirxt hnprm inn. There are no "right” or "wrong” 
answers. The real, deep-down you Is best revealed 
through a first impression. Co with it. Analyzing 
each group will obscure the qualities of SELF sought 
by the Delineator.
3. Proceed. Continue to rank all ten vertical columns
of words, one set at a time.
fi. Time. Recommended time for word ranking: 4
minutes.
7. S tart. Turn the page and start now.
4  ”  M OST descriptive of you 
1 -  LEAST descriptive of you
clouds
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Mr- Barry McDaniel 
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Baton Rouge, LA 70893 
D ear Barry:
I received your Abstract, the signed Request Form far using the 
Research Edition of the Gregorc Stvlc Delineator and therefore 
approve the release of the instruments for your study.
P lease contact Gabriel Systems, Inc. directly to  order your 
instrum ents and materials.
I wish you success in your research. And, please le t me know if you 
seed  any assistance.
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2NSJHM3fr H :  O tS E E  Of SaPOTrCTIATO) STRESS
n u iH TTfM; ; ICR B U S 13SM HEUW, PURSE cthttt- “US; JOffiBl WJICH J£B FEEL BEST
3e e  a a a a t  o r  wiwkkk b u s  has fm c m  yco m  the crqnriT- B tv scm E N r.
M id  M oderate Severe
1 . ar+n-a r a la td c n e h ip a /re g u la tic r s
A. I n te r a c t in g  w ith  o th e r  te a c h e rs ............................ 1 2 - 3  4 5 6 7
B. In te r a c t in g  w ith  school ad a ird x tz iita rs  .  .  .  .1  2 3 4 5 6 7
C. in te r a c t in g  w ith  s tu d e n ts  w ith in  th e
teach in g  e n v i r o m e n t .................................................. 1 2 3 4 5 6 7
V . X n terac tin g  w ith  s tu d e n ts  o u tside  th e
te a c h in g  envi r a n e n t  . . . . . . . . . . . . . 1  2 3 4 5 6 7
E . I n te r a c t in g  w ith  p a r e n t s .........................................l  2 3 4 5 6 7
F . Weaknesses i n  y ou r p re -se rv ic e  ear under­
g rad u a te  educa tion    .1  2 3 4 5 6 7
C. A cccxplishing annual t e a s e r  ^ a l s  and
o b je c tiv e s    . . . . . . . 1  2 3 4 5 6 7
H. School iftilnonphy/pol i d e s  1 2 3 4 5  6 7
I .  la c k  o f  in p u t  cn  sch o o l-re la te d  d ec is io n s. . . 1  2 3 4  5 6 7
J .  Administaatcor o r  p e e r  p e rfo naance evaluation  .1  2 3 4 5 6 7
2 . d a s s ro c B  ertnlnl s tx a t i c n /ij istru c t icn
A . le s s o n  p la n  p re p a ra tio n .............................................1 2 3 4 5 6 7
B. d e ta in in g  n ecessary  teach ing
su p p lie s  and a n t e z a a l s  . . . 1  2 3 4 5  6 7
C. S tu d en t d is c ip l in e   1 2 IS 4 5 6 7
D. I t f a a -c u r r ln ul a r  d u tie s  (bus. h a l l ,
lu nch  ram ,  paperwork, e tc .  d u tie s) . . . . . . 1  2 3 4 5 6 7
E . S tu d en t s a f e ty  and personal i n j u r y ................... 1 2 3 4 5 6 7
F . F inding  f o r  budgetary » r « n t w .............................1 2 . 3  4 5 6 7
C . S tu d en t a p a th y    1 2 3 4 5 6 7
B . l i e a e m e  a t  T rr*»‘» education  stu d en ts  . . . . 1  2 3 4 5  6 7
X. le s s e n  ] i n e  i i ta H m  w ith in  th e  c la s s room . . . 1  2 3 4 5 6 7
(PLEASE TUFN OVER)
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Carpus f a c i l i t i e s
M ild M atara te Severe
A . Adequacy o f  te e d iin g  f a c i l i t i e s .  . ................. 2 3 4 5 6 7
B. firhnoil s i z e  ( la rg e  artm nl v s . — n  sc h o o l) . .1 2 3 4 5 6 7
C . C la e s  s i z e  (s tu d e n t/te a c h e r r a t io )  . . . . . 2 3 4 5 6 7
D. M ain ta in ing  th e  d a s s ro a n  (se e p in g  
f lo o r s ,  d e n n in g  chalkboard, a t e . ) ................. .1 2 3 4 5 6 7
4 . B ip lc y a to lllty  oonoem a
A. S a la ry  ...................................................... .... 2 3 4 5 6 7
B. Need f o r  p ro fe ss io n a l/te c h n ic a l igxlate . . . .1 2 3 4 5 6 7
C. B c tra re u r r ic u la r  d u t ie s  (student d u b s ,
f i e l d  t r i p s ,  e t c . ) .................................................. 2 3 4 5 6 7
D. P a s s ib le  lo s s  o f  ja b  due t o  budgetary c u ts  . .1 2 3 4 5 6 7
PnSCTOL INFCRMCTCK
OIRECTICMS: CHECK ( ) THE AFFR3HOUE HANK.
1 . Age a t  l a s t  b irth d ay ?
-■ —Und er 25 —— 40-44
 25-29 --------45-49
- — -35-39  — —55 and above
2 . Your cu r r e n t  te ach in g  a rea?
■ A gricu lt u re  te a c h e r  
Pa m  Bocno uic s  te a c h e r  
— t o d e  and In d u s try  te a c h e r
3 .  M a h e r  o f  y e a rs  i n  th e  cu r ren t  teaching f ie ld ?
4 .  Tour h ig h es t  le v e l  o f  e d x a t i c n  cnplertad?
— ■ —VU E  c e r t i f i c a t e  — —-M aster's  p lu s  30
n iim n iity /O u n io r C ollege Degree — E d u c a tio n a l R a c i a l i s t
T h rh a ln r 's  Degree — D octo ra te
— M a s te r 's  Degree -  —  O ther (p le a se  specify)-
5 .  O n h r ?
Thank you f o r  c ra p le t in g  t h i s  questionnaire .
Ye s ,  I  would l i k e  a  ccpy o f  a y  dominant mind s ty l e  p r o f i l e .
APPENDIX D:
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School of Vocational Education
College of Agriculture
L o u i s i a n a  S t a t e  U n i v e r s i t y  a«>aoucui.tu»ai. kichawcaj.colllgi
BATON ROUGE - LOUISIANA • 706OM 77 OOD3M-574I
Novenber 25, 19BB
D ear V o ca tio n a l Educator:
S t r es s  been determ ined t o  n eg a tiv e ly  a f f e c t  th e  p rodu c t iv i ty ,  perform ance, 
jo b  s a t i s f a c t i o n ,  and  h e a lth  o f  te a c h e rs . E vidm oe h a s  a ls o  shown th a t  
d i f f e r e n t  p eo p le  d e a l w ith  s t r e s s f u l  s i tu a t io n s  d i f f e r e n t ly .  P a r example, 
co nduc ting  p a re n t  conferences i s  s t r e s s f u l  f o r  one te a c h e r , b u t  n o t f o r  
a n o th e r . B ie se  d if fe re n c e s  in  people a r e  exp la ined  by  Anthony Giaguru a s
dom inant B ind s ty le s .  H ow ver, no one r e a l l y  knows how people w ith  th e se
d i f f e r en t  Bind s ty le s  a re  in fluenced  by th e  v a r io u s  s t r e s s f u l  s i tu a t io n s  th ey  
en c o u n te r .
You ax e  one o f  a  m a l l  u m b er o f  voca t io n a l  educa to r s  who a re  being  asked t o
p a r t i c i p a t e  i n  a  s tu d y  t h a t  has a s  i t s  purpose . .  . t o  coepexe per cept i ons o f
a c to a l - x e la te d  s t r e s s  o f  te a c h e rs  w ith  d i f f e r e n t  dominant Bind s ty le s .  Your 
nans was drawn In  a  r andan sa sp le  o f  X ouisiana v o c a tio n a l te a c h e rs . In  o rd e r 
t h a t  th e  r e s u l t s  w i l l  ac curate ly  re p resen t  th e  p e rcep tio n s  o f  v o ca tio n a l 
e d u c a to rs , i t  i s  inpcirtan t t h a t  each q u e s tio n n a ire  be c a p l e t e d  and re tu rn ed .
You s a y  b e  assu red  o f  c ccp le te  c o n f id e n t ia l i ty .  The w a ite r  on th e
q u e s tio n n a ire  w i l l  be  used f a r  s a i l in g  purposes o n ly . I b i s  i s  so  t h a t  your 
name can  b e  removed frtxn th e  s o i l in g  l i s t  th e n  your q u es tio n n a ire  i s  re tu rn ed . 
Your name w i l l  never be  p laced  on th e  q u e s tio n n a ire  o r  d i r e c t ly  assornnt-ad w ith  
y o u r  r e s p e m e s  t o  any p o rtio n  o f  t h i s  stusly.
The suam arized r e s u l t s  o f  t h i s  re sea rch  w i l l  b e  sad e  a v a ila b le  t o  v o ca tio n a l 
e d u c a to rs  i n  o u r s t a t e  and n a tio n . You any  re c e iv e  a  p r o f i l e  o f  your dominant 
B ind  s t y l e  by  checking th e  ap p ro p ria te  box on th e  ca rd  provided and p r in t in g  
y o u r n ame a id  ad d ress  below i t .  H a a se  do r o t  p u t t h i s  inform ation on th e  
q u e s tio n n a ire  i t s e l f .
B lank you f o r  responding t o  t h i s  q u es tio n n a ire  by r e n m te r  3 , 19B8.
Elfrmhw A'U fiil.-nulKHl DfucXim •  liU um ul EJkMlkin •  Agrkvltun. Uuetlxm  




D e c e m b e r  6 ,  19BBi
L a s t  week,  I m ai led  a q u e s t i o n n a i r e  d e s i g n e d  t o  
measure mind s t y l e  and o p i n i o n s  c o n c e r n in g  s c h o o l -  
r e l a t e d  s t r e s s  t o  you.  Your name was drawn i n  a 
random sam ple  o f  v o c a t i o n a l  e d u c a t o r s  in  L o u i s i a n a .
I f  you h a v e  a l r e a d y  r e t u r n e d  your q u e s t i o n n a i r e ,  
THANKS! I f  n o t ,  p l e a s e  do s o  t o d a y .  I t  was s e n t  
t o  a s m a l l ,  bu t  r e p r e s e n t a t i v e  sam ple  o f  v o c a t i o n a l  
e d u c a t o r s .  I t  i s  e x t r e m e l y  im p o rta n t  t h a t  your  
r e s p o n s e  be in c lu d e d  in  t h e  s t u d y  i f  t h e  r e s u l t s  
a r e  t o  a c c u r a t e l y  r e p r e s e n t  v o c a t i o n a l  e d u c a t o r s .
I f  you d id  n o t  r e c e i v e  t h e  q u e s t i o n n a i r e ,  or i t  g o t  
m i s p l a c e d ,  p l e a s e  c a l l  me a t  5 0 4 - 3 4 4 - 2 9 5 7  and I 
w i l l  mail  you a r e p la c e m e n t .
S i n c e r e l y ,  Barry McDaniel
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School of Vocational Education
College of Agriculture
L o u i s i a n a  S t a t e  U n i v e r s i t y  »w>*c«ian.nj.Ai*M>uuH*Nie*icouict
BATON ROUGE • LOUISIANA • 70WI3-M77 (SMj 3U-574f
December 13, 1988
Dear Vocational Educator:
About tMo weeks ago we wrote to  you seeking Information about your mind s ty le  
and perceived areas o f  jo b -re la ted  s t re s s .  As of today, we have not ye t  received 
your completed questionnaire .
This study was undertaken because of the b e l ie f  th a t  present and future 
vocational educators could deal with s tress  more e f fec tiv e ly  i f  they knew what 
areas may become s t re s s fu l  to  them and how individuals with s im ilar mind s ty les  
perceived these s t re s s fu l  s i tu a t io n s .
We are w rit ing  to  you again because of the importance each questionnaire has to 
the usefulness of th i s  study. Your name was drawn through a s c ie n t i f ic  sampling 
process 1n which every vocational educator 1n Louisiana had an equal chance of 
being se lec ted .  In order fo r  the re su lts  of the study to be t ru ly  representa tive 
of the opinions o f  a l l  Louisiana vocational educators 1t i s  essen tia l  th a t  each 
person in the sample re turn  th e i r  questionnaire.
In the  event th a t  your questionnaire has been misplaced, a replacement is  
enclosed.
Your cooperation i s  g rea t ly  appreciated.
Cordially,
Barry McDaniel
P.S. A number of people have asked when re su lts  will be ava ilable .  We hope to  
have them ava ilab le  sometime next month.
Exlmuon tnd  InKnulk*ul UiutlHm •  InduHrul U uatton • Acn.u.'fuM. Miutlk'n 
Honif Ecottetnu* MutMtkMi • Butina* Mutation • CflwprrMumr I uathntai LJucatvn
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L o u i s i a n a  S t a t e  U n i v e r s i t y  »ou.vi.tu»ai. a-®«m m n x u c t
BATON ROUGE • LOUISIANA • 7W0>-M” u
January  10, 1909
t e a r  V ocational Educator:
I  a s  w r itin g  t o  you absu t ou r study o f drcninant mind s ty le s  and school- 
r e la te d  s t r e s s .  We have n o t y e t received your ccap ls ted  q u estionna ire .
The la rg e  number o f  questionnaires re tu rned  i s  v e ry  encouraging. 
However, v ftether we w il l  be able t o  desc rib e  accu ra te ly  Xouisiana 
v o c a tio n a l ed u ca to rs ' dominant mind s ty le s  and opinions concerning 
s t r e s s  depends upon you and th e  o th ers  v te  have no t y e t  responded. 
T h is i s  because our p a s t  experiences suggest th a t  tho se  o f you who have 
n e t  y e t  s e n t  in  your questionnaire may hold  q u ite  d if f e re n t  opinions 
concerning sch o o l-re la ted  s tre s s o rs  than tho se  who have.
T h is  i s  th e  f i r s t  sta tew ide  study of t h i s  type t h a t  has ever been done. 
T h erefo re , th e  r e s u l t s  a re  o f  p a r t ic u la r  importance t o  p resen t and 
fu tu re  v o ca tio n a l educators in  more e f fe c tiv e ly  managing th e i r  d a ily  
sc h o o l- re la te d  a c t iv i t i e s .  The usefu lness o f our r e s u l t s  d e p e n d s on 
how a c c u ra te ly  we a re  a b le  t o  describe what i s  s t r e s s f u l  and what i s  
n o t  s t r e s s f u l  t o  you a s  a vocational educator.
I t  i s  f a r  th e se  reasons t h a t  we axe sending an a d d itio n a l f o l l w u p  
q u e s tio n n a ire  and Gregore S ty le  D elineator fo r  you t o  complete and 
r e tu rn  t o  us in  th e  enclosed stamped envelope. May Z urge you to  
c e n p le te  and re tu rn  i t  as  quickly as p o ss ib le .
Your c o n tr ib u tio n  t o  th e  sucnera; of t h i s  study  w i l l  be g re a tly  
a p p re c ia ted .
Host s in c e re ly ,
Barry L. McDaniel
*ttJ InuyiulhHu! £Jui'st*wi • UiJu«tru! CJucMtuti # / duitSttw
Homt1 IrmvmttY L J u u in t • B*<wv Idw tk'm  •  Cr»«T»H»r*wrv X »a jfawi«i L-V«ia*t
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Sdiool of Vocational EJuatim
Colltjr of Agriculture
L o u i s i a n a  S t a t e  U n i v e r s i t y  ueianuwAianiflCNMuiciiuiet
January  15, 1989
t e a r  V o c a tio n a l E ducator >
] r e c e iv e d  your reaponae  concern ing  a c h o o l- re la te d  e tr e a s o ra  today , 
u n f o r tu n a te ly ,  th e  Braoorc S tv la  D a lin aa to r «aa o a i t t a d .  Thank you i f  
r a tu r n in g  th a  q u e a tio n n a ire . Would you p la a a a  r a tu rn  th a  D a lin aa to r *- 
t h e  enw alopa p rovided? I f ,  by chanca, you hava a ia p la c a d  th a  p rev io u s 
D a l in a a to r . a n o th a r haa baan providad fo r  you.
Thank you f o r  your p ro a p t a t te n t io n  to  t h i s  r e q u e s t .  You t  t  
a p p r e c ia te d .
S in c e re ly ,
Barry NcDaniel
EUtmim ami humulnwl Uuattan •  himtnal Umcmtum •  AgneuHu n. SJualwn 
Hamt Hi ii mi U u o fm  a  tu a mrm Umotan a  Camfrtkcmitr Vmwtmmtl Ldtrtxm
VITA
Barry L. McDaniel was bom  in  Pine Grove, Louisiana, an A pril 
19, 1956. He graduated from Oak F orest Academy, Amite, Louisiana. 
He r e c e i v e d  a B a c h e l o r  o f  S c i e n c e  d e g r e e  i n  S p e e c h  
Pathology/Audiology from Baylor U n iversity , Waco, Texas, in  May, 
1978. A fte r  com p letin g  36 sem ester hours o f  coursew ork and a 
d ia g n o stic  in tern sh ip  a t B e ll County R eh ab ilita tion  Center, Temple, 
T exas, he r e c e iv e d  a M aster o f  S c ien ce  d egree in  E d u cation al 
D iagnostics and T esting from Baylor u n iv ersity  in  August, 1979.
Among B arry's p rofession a l experiences are included: teaching  
m ild  t o  severe/p ro fo u n d  handicapped stu d en ts sp eech  th erap y; 
evalu atin g  sp ec ia l needs students according to  fed era l and s ta te  
g u id elin es; developing behavior management techniques to  a s s is t  
sch oo ls w ith  d isc ip lin e  and hard-to-manage stu d en ts, evaluating  
stu dents w ith sp ec ia l learning problems in  elem entary sch oo ls, in  
secon d ary s c h o o ls , and in ca rcera ted  a d u lts  in  a c o r r e c tio n a l 
f a c i l i t y ;  and counseling and a ssessin g  vocation al/ed u cation al needs 
o f d is lo ca ted  workers
Barry i s  c e r t if ie d  a s an educational con su ltan t, educational 
assessm ent teach er, speech and language th era p ist, supervisor o f  
student teach in g, learning d isab led  teach er, and reading s p e c ia lis t .
H is p a ren ts  a re  Mr. and Mrs. S h elto n  D. M cDaniel o f  P in e  
Grove, L ouisiana. He p resen tly  resid es in  Baton Rouge w ith  h is  son, 
M ichael S co tt McDaniel.
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